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1. Preface
1.1 What is the RSAS Operational Framework?
The RSAS Operational Framework establishes the minimum requirements for the establishment,
operation and management of the Remote School Attendance Strategy (RSAS). It provides a practical
resource to support RSAS Providers to deliver RSAS in remote communities.

1.2 What does the RSAS Operational Framework include?
●● Background information on RSAS, its purpose and overarching principles
●● A step-by-step guide for setting up and delivering RSAS in a community/ies
●● All mandatory requirements RSAS Providers must undertake in delivering RSAS
●● Guidelines for RSAS Providers to take into consideration

1.3 Who should use the RSAS Operational Framework?
RSAS Providers, funded by the Department of the Prime Minister and Cabinet (the Department),
should use this Operational Framework to ensure they deliver all requirements of RSAS. The Department
will also use this Framework to help manage RSAS contracts and provide guidance to RSAS Providers.

1.4 How does the RSAS Operational Framework relate to
RSAS Project Agreements?
This Operational Framework forms part of the RSAS Project Agreement along with the Head Agreement
for Indigenous Grants and the relevant Project Schedule. This Operational Framework is not a stand-alone
document and does not contain all the contractual requirements for RSAS Providers. It must be read in
conjunction with the Head Agreement for Indigenous Grants and the relevant Project Schedule.
All RSAS Project Schedules include reference to this Operational Framework and require RSAS Providers
to comply with the mandatory requirements in this Operational Framework.
Should there be any inconsistency between this Operational Framework and the relevant RSAS
Project Schedule, the relevant Project Schedule will take precedence. Clarification on any matters
contained in the relevant RSAS Project Schedule and this Operational Framework should be sought from
the Department.
If an RSAS Provider is unable to comply with any of the requirements of the relevant RSAS
Project Schedule, including any mandatory requirements in this Operational Framework, RSAS Providers
must immediately inform the Department in writing, detailing the reason/s for non-compliance,
and any steps being taken to achieve compliance. The Department reserves its right to take action under
the relevant RSAS Project Schedule.
RSAS Providers must ensure all their personnel involved in RSAS understand and comply with
the relevant Project Agreement (including the Head Agreement, RSAS Project Schedule and this
Operational Framework). Providers should be mindful that RSAS personnel may not speak English as
a first language, and use appropriate methods (e.g., use interpreters, plain English presentations, etc.)
to ensure team members understand the Project Agreement. If necessary, RSAS Providers must ensure
personnel involved in RSAS have access to this Operational Framework.
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1.5 Which Parts of the RSAS Operational Framework are
Mandatory?
Mandatory requirements in this Operational Framework are clearly titled as ‘mandatory requirements’
and accompanied by this symbol . RSAS Providers must comply with all mandatory requirements in
this Operational Framework.

1.6 How to Read this Operational Framework
This Operational Framework has been divided into sections to help RSAS Providers locate
specific information:
PART ONE (CONTEXT AND BACKGROUND) provides information about:
●● What the RSAS is
●● Policy logic
●● Guiding principles
●● An overview of the RSAS model
PART TWO (PROJECT SCHEDULE MANAGEMENT) provides information about:
●● The RSAS funding model
●● RSAS budgets
●● RSAS Provider performance monitoring
●● Reporting requirements
PART THREE (RSAS SETUP AND DELIVERY) provides information about:
●● The six-step process for RSAS setup and delivery
●● Mandatory requirements associated with delivering the RSAS
●● Choosing and delivering activities from the Activity Menu
●● Guidelines and useful support for delivering the RSAS
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Throughout the document, the following symbols will highlight
different types of useful information:

TIP:
A tip will alert you to helpful information and suggestions.

REMEMBER:
A ‘remember’ section will alert you to important things to be aware of.

MANDATORY REQUIREMENTS:
Mandatory requirements outline the things RSAS Providers MUST
do when delivering particular activities.
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Glossary of Definitions and Term
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Term

Definition

IAS

IAS means ‘Indigenous Advancement Strategy’.

IAS Guidelines

IAS Guidelines mean the Indigenous Advancement Strategy Grant
Guidelines published on www.pmc.gov.au.

The Department

The Department means ‘The Department of the Prime Minister
and Cabinet’.

NO or PM&C National Office

NO or PM&C National Office means ‘The Department of the Prime
Minister and Cabinet National Office’. The PM&C National Office,
based in Canberra, provides national oversight, policy advice and
program support to the PM&C Regional Network in the implementation
of the IAS.

Regional Network

Regional Network refers to staff of the Department who work in
locations across Australia with local Indigenous groups and grant
recipients to ensure the delivery of outcomes from activities funded
through the IAS.

Activity Menu

The Activity Menu provides 18 activity items RSAS Providers will
choose from, in consultation with the local community, when deciding
how they will deliver the RSAS. The Activity Menu allows RSAS Providers
to focus their effects based on what communities want and need.

Activity Menu Item

An Activity Item is one of the 18 activity items RSAS Providers will
choose from the Activity Menu (see above).

Project Agreement

A Project Agreement includes the Head Agreement for
Indigenous Grants, the relevant Project Schedule and any attachments
to the Project Schedule (which includes this Operational Framework).

Project Schedule

A Project Schedule forms part of a Project Agreement
(see above).

Contract Manager

The contract manager is the staff member within the Department that
manages the relevant Project Schedule.

Term

Definition

Place-based

For the RSAS, place-based means thinking about the local community
being served and making sure RSAS activities delivered to support
school attendance are based on what is needed at the local level.
It means looking at what is missing and what is already being done in
the local community so that RSAS teams can fill service gaps and avoid
doing the same thing as other services.

RSAS

RSAS means ‘the Remote School Attendance Strategy’.

RSAS Site

RSAS site means the individual community or location in which the
RSAS is being delivered.

RSAS Provider

An RSAS Provider is an organisation contracted by the Department to
deliver the RSAS in an RSAS site/s.

RSAS School

An RSAS School is a school within an RSAS site that RSAS Providers are
funded to deliver services to.

RSAS Student

An RSAS student is a student (or child) who is receiving support from
the RSAS.

RSAS Coordinator

For the purposes of this Operational Framework, RSAS Coordinators
are RSAS staff members employed to lead the work of an RSAS team to
ensure effective and efficient service delivery in accordance with the
RSAS Project Schedule.

SAS

SAS stands for ‘School Attendance Supervisor’. A SAS is a senior RSAS
staff member employed by an RSAS Provider to supervise, assist and
encourage School Attendance Officers (SAOs) and lead on the delivery
of RSAS activities, projects and support services.

SAO

SAO stands for ‘School Attendance Officer’. A SAO is employed by an
RSAS Provider to work with the RSAS team to deliver RSAS activities,
projects and support services.

RSAS Team (or RSAS staff )

Means the collection of all the individuals employed by the Provider to
deliver RSAS.

5

6

PART ONE

Co
nt
Ba ext and
ckg
rou
nd

7

2. What is the Remote School
Attendance Strategy?
The Remote School Attendance Strategy (RSAS) is a community-focused strategy that employs local
people to bring together families, schools, communities and other services to design and deliver local
solutions to improve school attendance and engagement.
Families are at the centre of everything RSAS does. Local RSAS teams support families to take a lead role
in their children’s education. They support students to attend, or return to school, enabling students to
fulfil their potential and have access to more opportunities.
RSAS teams help schools to engage with families and learn more about local cultures and
their communities. They also offer a range of activities specific to the needs of each community.
RSAS teams ensure that communities are engaged in all stages of developing a local RSAS plan,
which builds from existing community strengths, to meet community aspiration and need.
Every community in Australia is different. Each has different cultures, strengths, aspirations and needs,
as well as different services and infrastructure. RSAS supports communities to find what works for them
to improve attendance and education outcomes. It ensures everyone has a say in how school attendance
should be addressed, and it encourages a whole-of-community approach to implementing
a local solution.
RSAS aims to build capacity, strengthen relationships, increase trust and cooperation and help families to
access specialist support, if it is needed.
RSAS recognises that school attendance will only improve when local people are involved in the solution
and their knowledge and expertise is respected. Changes will be sustainable only when information
is shared and everyone works and plans together and when services are connected. An inclusive and
community-centred approach is critical to making real and lasting change to school attendance at the
local level. This is what RSAS is designed to deliver.
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For each community it operates in, RSAS:
Leads a governance structure that brings all key stakeholders together to design and plan what
RSAS will deliver to improve attendance
Brokers and builds relationships between stakeholders to ensure a whole-of-community
appearch to school attendance
Employs local people who know their community and can work with local families to
increase school attendance and engagement
Delivers the projects, programs and activities that families and communities want and
need to address school attendance and engagement
Supports the different and changing needs of families and children, recognising that not
everyone is the same or needs the same services.

Encourages everyone in the community to work together to achieve set goals.

2.1 History and Background
RSAS commenced in 2014 to increase attendance in remote schools where attendance rates were low.
It was designed as a flexible, place-based strategy, employing local people to work with schools, families,
parents and communities to support children in remote communities to attend school every day.
The 2014 RSAS model was focused on short term and practical actions such as providing transport to and
from school and speaking to families to see why kids were not attending. While these things can help
support improving school attendance, a broader focus is required to make long term improvements to
attendance rates.
In 2016, several RSAS case studies were analysed to investigate how RSAS was working, who it was
working for and in what circumstances. The analysis found that the ability to adapt RSAS to local
conditions as a critical success factor, along with an effective and stable RSAS team, a skilled coordinator,
creating relationships with the local community and the RSAS team and school working together.
As a result, the RSAS model was revised in 2016 to give RSAS Providers flexibility to try new approaches
to addressing school attendance that would better meet community needs. This helped RSAS teams to
tailor activities to local communities, helping many families to overcome specific issues they were facing.
In 2017, a comprehensive evaluation of RSAS was conducted. The evaluation report,
Understanding Family Perspectives of School Attendance in Remote Communities,
highlighted again that a one-size-fits-all approach is unlikely to be effective in improving school
attendance in remote communities.
The research identified four broad family types each with different attitudes and beliefs about
school attendance. Where RSAS activities were tailored to meet the specific needs of different families,
it was viewed as an effective and stigma free way of assisting families to get children to school.
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After the findings of the evaluation were published in early 2018, community consultations were
undertaken to find ways to further improve the RSAS model. Students, families, teachers, principals,
RSAS Providers, RSAS staff, community members and other community services were asked to provide
input into how RSAS could work better in remote communities. The key messages of these
consultations were:
●● Some RSAS teams were trying to do too much and services were often spread too thinly
●● Communities wanted more say and involvement in planning RSAS activities
●● More flexibility was needed to tailor activities for local communities, with stronger guidance
about what works
●● Stakeholders needed to work together better (schools, RSAS teams, communities, families and
other services)
●● Families need to be at the centre of everything RSAS does
●● Some stakeholders still didn’t understand the role of RSAS and communication could be clearer
Using the outcomes of evaluations and consultations, the RSAS model was further refined in 2018 to be
more community focused and inclusive, provide more flexibility, improve implementation guidance and
better connect stakeholders. This Operational Framework outlines the framework for implementing the
new 2019 RSAS model.
Links to RSAS studies and evaluations can be found at Helpful Links.
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3. RSAS Theory of Change
The aim of RSAS is to increase school attendance and improve education outcomes in remote
communities so that children can achieve better education outcomes, achieve their dreams and fulfil
their full potential. To achieve this, a process of change needs to occur.
A ‘theory of change’ explains how and why a certain activity or policy (in this case RSAS) is expected to
happen and what changes the activity aims to achieve.

ONE

TWO

THREE

FOUR

Change starts
with community
involvement in
planning, flexibility,
to deliver what
communities want
and need,
and targeted
support for families
and children.

This leads to improved
collaboration, everyone
working together
and families being
more involved in their
children’s schooling.

As a result, schools are
able to become more
responsive to student
and family needs.
More students want
to go to school and
attendance increases
over time.

When change
has occured,
school attendance
becomes a norm in
RSAS communities,
and there are
higher rates of
school achivement
and completion.
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The RSAS theory of change in FIGURE 1 below, outlines this change process in more detail.
FIGURE 1: RSAS Theory of Change

Theory of Change: Remote School Attendance Strategy (RSAS)

Locally tailored plan
Families at centre
THEORY OF
CHANGE: REMOTE
SCHOOL A

Community decision making

Community decision making → Locally tailored plan → Families at centre → Community aspiration

Different types of support
across lifecycle

RSAS Governance
committee

More collaboration &
information sharing

Local employment

Community engagement

Everyone works together

Flexibility to meet
service gaps

Family support to
address barriers

Families supported to be
more involved with school

STRATEGIES

Quality
offered m
studen

Students

DESIRED OUTPUTS

Community planning
RSAS develops (& publishes) Attendance Plan with
communities to support local aspirations & needs

Clear planning
RSAS has plan with a clear focus in each site, tailored to
meet specific community needs

Increased lev

Employ local people
Local people use relationships, knowledge and expertise
to deliver local strategy

Clear communication
Communication is clear, everyone knows what the
RSAS plan is (or where to find out about it)

Communiti
feel com
informed

Build and broker relationships
RSAS brings families, communities, schools & other
services together to work together to achieve goals

Relationships strengthened
Local knowledge used as bridge to build relationships
between stakeholders, with shared understanding of
issues, strengths & goals

Collaborative
bit, with c
Schools

Families at the centre
RSAS builds families capacity & supports them to take a
lead role their children’s education
Lifecycle approach
RSAS activities support peoples’ needs at different
stages of life
Culture is key
Cultural Authorities are engaged, RSAS supports &
promotes cultural learning with school
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Families engaged
Families are supported to address attendance, more
families are engaged with and value schooling & have
stronger relationships with school staff
Schools part of community and RSAS
Schools utilise RSAS to build connections with
community. Inside & outside the gate effort are
aligned

Schools work
all student
increas

More stu
attend

E SCHOOL ATTENDANCE STRATEGY (RSAS)
Community aspirations
& needs met

Increased Trust

Better attendance
& education outcomes

Community aspirations & needs met → Increased trust → Better attendance & education outcomes

Quality education
offered meeting all
students needs

School supports
cultural learning

Students want to go to Attendance rates
improve over time
school

EXPECTED OUTCOMES

tailored to

what the
ut it)

ationships
anding of

nce, more
ng & have
aff

AS
s with
ort are

Increased Trust
Increased levels of trust between the community & RSAS
Families participating
Communities understand what is happening at school,
feel comfortable raising any concerns, can make
informed choices & have a voice in school matters
Responsive school & services
Collaborative and complementary services all doing their
bit, with clear division of roles and responsibilities.
Schools are responsive – offering a product the
community wants to use

School is community hub
and regular attendance is
the norm

School is pathway to
positive future

Increased trust
in school and
services

Higher rates of
student achievement
& Yr 12 completion

DESIRED IMPACT

Trust and connection
Communities, families & students trust school &
services
Communities feel children can have strong cultural
learning and mainstream education
Families feel welcome at the school and support their
children to attend regularly
Attendance is community norm
Average attendance rate is 90% or higher
More students are going 90% of the time or more

Strong partnerships
Schools work with RSAS and other services, to make sure
all students are offered a quality education (including
increased pathways for disengaged students)

Achievement is strong
Student achievement is higher, including NAPLAN
results

Students participating
More students want to go to school, see value in
attending & attendance improves over time

Students feel a sense of achievement & strong
outcomes are celebrated. Students fulfil their potential
after school

More students complete year 12

13

4. Design Principles
RSAS is based on the following nine design principles. These principles set the foundation for what RSAS
should deliver and achieve. They convey the core values of RSAS, and can be described as the ‘sign posts’
that help steer RSAS Providers and stakeholders, rather than rules or policies.
RSAS Providers should ensure these design principles are used to guide their approach, when setting up,
designing and delivering RSAS. If RSAS is being implemented in a way that does not align with
these principles, Providers should reconsider how they are working to implement RSAS in
their communities.
FIGURE 2: RSAS Design Principles

Community decision
making is critical.
Communities must be
involved in determining
and delivering solutions

School attendance
investment can create
local jobs and support
local leaders and
role models

Everyone needs to work
together. A whole-of
community approach
will see the best results.

Families are the most
important people in
their children’s education

Improved attendance
requires strong
leadership, good
governance and
practical strategies
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People’s needs change
at different stages of life
and can vary by gender;
targeted strategies
across ‘the lifecycle’,
can improve attendance

Place-based solutions
designed to meet
local needs will
have the biggest
long term impact

Holistic service
delivery are targeted
support are critical to
improving attendance

Effective attendance
strategies require
ongoing monitoring
and evaluation and
the flexibility to adapt
to need

5. Summary of the RSAS Model
RSAS is a community-focused strategy that brings together families, schools, locally employed staff and
community members to design and deliver the best local solutions to improve school attendance and
engagement in remote communities.
The RSAS model includes:
A. A mandatory six-step process for delivering RSAS within each RSAS site
B. An Activity Menu with 18 activity items for RSAS Providers to choose from, in consultation
with communities

5.1 Mandatory Six-Step Process for RSAS Setup and Delivery
The six-step process for delivering RSAS is made up of critical elements that must be delivered for RSAS
to work. These activities have been part of successful implementation of RSAS for a number of years,
and Providers are required to use a set proportion of funding to deliver them.
The six-step process is a Mandatory Requirement

.

FIGURE 3: Six-Step Process for RSAS Setup and Delivery
Step 1:
Local Employment

Step 6:
Daily Attendance
Activities

Step 2:
Governance Committee

Step 5:
Development of
Local Staff

Step 3:
Community Mapping

Step 4:
Community
Attendance Plan

Some steps will need to be completed and in place before the next can be completed (for example,
Community Mapping should inform Community Attendance Plans); however, the process does not end
at step six. Providers and RSAS teams should continually engage with key community stakeholders to
ensure the separate elements of the six step process are being implemented effectively and in line with
the needs of the community.
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5.2 Activity Menu
Not every community is the same, and directing effort to what each community (students, families,
schools and community members) want and need will achieve better outcomes for RSAS. The Activity
Menu is what gives RSAS Providers, in close partnership with communities, the ability to tailor RSAS for
the local community.
The Activity Menu consists of 18 Activity Items. Providers will consult with communities about
what they want and need RSAS to deliver and choose a selection of items from the Activity Menu.
Community Mapping should also inform which items RSAS Providers choose to ensure RSAS fills
services gaps and does not duplicate existing services.
RSAS Providers are not expected to deliver all 18 activities in the menu, but, for each RSAS site,
are encouraged to select:
●● Most of the ‘blue’ set up and engagement services
●● Some of the ‘yellow’ universal supports
●● Only one or two of the ‘orange’ targeted approach services
Once an item is chosen, RSAS Providers have the flexibility to design and deliver programs, projects
and support services that support the intent of the activity item. RSAS Providers should refer to Design
Principles on page 20 as part of this process, and keep these principals in mind when developing local
solutions and plans.
The 18 items on the Activity Menu are outlined in Figure 4: RSAS Activity Menu Overview.
Further information about the Activity Menu and detailed guidance on how to choose and deliver items
from the Activity Menu is outlined in Part Three of this Operational Framework.

REMEMBER
●● Generally, Providers should implement six to eight activities
●● Up to 35% of funding may be used for Activity Menu items
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FIGURE 4: RSAS Activity Menu Overview
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6. Funding
Funding for RSAS is distributed using a universal funding model for all RSAS sites. This ensures funding
is equitable and based on what communities need. The funding is calculated on the number of students
enrolled in participating RSAS schools.
RSAS Providers must meet the funding requirements agreed to in their relevant RSAS Project Schedule,
but a general overview of funding requirements is outlined below. Where this overview differs from any
requirements of the relevant RSAS Project Schedule, the RSAS Project Schedule takes precedence.
●● At least 65% of funding allocated to each RSAS site must be used for employing local staff and
delivering the compulsory six-step process for RSAS for that site
●● Up to 35% of funding allocated to each RSAS site (remaining funding) should be used to deliver
items chosen from the Activity Menu and/or to employ additional staff (this can be maximised by
using Community Mapping from Step 3 to determine where funding can most effectively
be applied)
●● RSAS Providers must meet performance standards in accordance with the RSAS Performance
Framework. Each year, RSAS Provider performance will be assessed. RSAS Providers must achieve
a ‘pass’ score or the associated Project Schedule milestone will not be paid. See Annual
Provider Assessment

7. Budgets
RSAS Providers must provide a detailed budget for acceptance by the Department. Budgets should
be submitted to contract managers as agreed in Project Schedules. The budget should outline what
activities the Provider will deliver as part of the Community Attendance Plan and how much each
activity will cost.
Where RSAS Providers deliver RSAS in multiple sites, budgets can be combined but must be itemised so
it is clear how much funding is being used for each RSAS site and which activities are being delivered in
each RSAS site.
Where RSAS Providers deliver RSAS in multiple sites, funding cannot be moved across sites without
written permission from the Department.
Budgets are not required to be publically published with Community Attendance Plans, as they
are commercial-in-confidence documents. However, the budget should align with the Community
Attendance Plan and stipulate the cost of all activities to be delivered as a part of the plan.
RSAS Providers may use a proportion of their allocated funding (as stipulated in the relevant Project
Schedule) for administration and overhead costs attributable to the delivery of RSAS, including for:
●● Travel for the RSAS Provider and RSAS employees to attend national training
●● Travel to other communities for RSAS Providers and Employees for the purpose of implementing
and supporting a regional RSAS response
●● Stationery, IT and telephone costs
●● Auditing and book keeping services required to meet reporting requirements in accordance with
the relevant Project Schedule
20

8. Reporting Requirements
8.1 Six-Monthly Reporting
RSAS Providers will be required to report on implementation progress on a six-monthly basis as outlined
in the relevant Project Schedule. Six-monthly progress reports will require RSAS Providers to report on:
●● Local employment (including employment figures and strategies to deal with absenteeism)
●● The Governance Committee (including membership, structure and times it has met)
●● Community Mapping
●● Community Attendance Plan implementation
●● Training and staff development
●● Daily attendance activities
●● Family referrals
●● School attendance rates
●● Top challenges
●● Good news stories
A copy of the current six-monthly progress report is provided at Appendix 1. Templates will be provided
by the Department each year and may change.

8.2 Annual Provider Assessment
8.2.1 What is the Annual Provider Assessment?
From 2019, a key component of RSAS will be the introduction of a new Annual Provider Assessment to
monitor RSAS Provider performance. The Annual Provider Assessment will identify which RSAS Providers
are excelling in delivering RSAS, which RSAS Providers may require additional assistance and any RSAS
Providers who may not be performing adequately.
From 2019, all RSAS Project Schedules will include an annual milestone which will require RSAS
Providers to achieve a ‘pass’ score in an annual performance assessment to receive a proportion of
allocated funding.

21

8.2.2 What will Providers be Assessed Against?
The Annual Provider Assessment will measure RSAS Provider performance against five performance areas.
RSAS Providers will need to demonstrate they are performing well in these five performance areas in
order to receive the associated milestone payment.
The five performance areas are:
1. School attendance: has school attendance and enrolments increased?
2. Community engagement: has the RSAS Provider engaged with the community, including on
developing the Community Attendance Plan for each site?
3. School engagement: Has the RSAS Provider made reasonable efforts to engage the school?
4. Delivery of RSAS activities: has the RSAS Provider delivered outputs in accordance with the
Community Attendance Plan?
5. Management of the RSAS team: are RSAS staff adequately supported by the RSAS Provider,
attending consistently and only paid for days they attend work?

8.2.3 How will the Assessments Take Place?
The Department will complete an annual assessment for each RSAS Provider, rating performance in each
RSAS site. Where a Provider delivers RSAS in more than one site within a Project Schedule, an assessment
will be conducted for each site, and an aggregate score will be calculated by averaging performance
across all sites under each Project Schedule.
The assessment will consist of answering questions about provider performance under each of the five
performance areas and assigning a score out of 100. The table below provides a summary of the Annual
Provider Assessment, and a detailed version with questions that will form the assessment, definitions and
interpretation guidance is provided at Appendix 2.
Performance Area

Number of questions

Scored out of

1

School Attendance

4

36

2

Community Engagement

4

16

3

School Engagement

4

16

4

Delivery of RSAS Activities

2

16

5

Management of the RSAS Team

4

16

Total:

18

100

Improvements in school attendance (Performance Area 1) is the most heavily weighted performance area,
and RSAS Providers will not be able to achieve a ‘high’ or ‘effective’ rating if school attendance does not
improve (some people may refer to this as a ‘ceiling on achievement’).
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8.2.4 How do the Assessments Trigger Payments?
Once an assessment has been completed for an RSAS Provider, the following scenarios will occur based
on the score an RSAS Provider receives:
Score

Result

Resulting actions

High

Score of
83 to 100

Delivery of the
RSAS model
exceeds expectations.

Milestone payment released, good new
stories and best practice shared with
other sites.

Effective

Score of
65 to 82

All aspects of the
RSAS model are being
delivered satisfactorily,
or implementation is
in progress.

Milestone payment released, good new
stories and best practice shared with
other sites. Performance monitored to
ensure no additional support required in
some areas.

Requires
Support

Score of
33 to 64

There are issues with
the delivery of the
RSAS model or the
RSAS Provider requires
support to address
broader systemic issues;
however, the RSAS
Provider is engaged with
the Department and is
proactively working
on the elements
needing improvement.

Milestone payment released and targeted
support offered in identified areas.

There are significant
issues with the
provider’s performance.

PM&C will write to the RSAS Provider,
issuing a Notice to Remedy.

Performance
Issues

Score of
0 to 32

NB: If an RSAS Provider receives this
rating for two consecutive years with no
improvement in scoring, PM&C may issue a
Notice to Remedy, and may trigger formal
Project Schedule management.

The RSAS Provider will be given 30
business days to respond, and a further
30 business days to address the issues
outlined in the Notice to Remedy.
If, after 60 business days (in total),
the Notice to Remedy has not
been addressed, formal Project Schedule
management may commence and the
milestone payment will not be released.
If the RSAS Provider addresses the
Notice to Remedy to the Department’s
satisfaction within 60 days (in total),
the milestone payment will be released.
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9. Delivering the Mandatory
Six-Step RSAS Process
The following sub-sections will outline each step in the mandatory six-step process.
A summary of each of the six steps is outlined below followed by detailed guidance and mandatory
requirements for how and when to deliver each step.
FIGURE 5: Compulsory Six-Step RSAS Process
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1

Step 1: Local Employment
Local staff are employed by RSAS providers. Staff should represent all cultural groups in the
community where possible.

2

Step 2: Governance Committee
A Governance Committee is established to inform the coordination of RSAS activities/services
and increase other services’ focus on attendance. It will participate in Community Mapping.
Membership should include a wide range of services and cultural authorities.

3

Step 3: Community Mapping
Community Mapping will identify the needs of children and families in each RSAS site.
It must map existing services and incorporate the school’s plan so RSAS can target service
gaps and complement school effort. The Department will provide assistance with this step.

4

Step 4: Community Attendance Plan
Community Mapping is used to inform an annual Community Attendance Plan, outlining the
general activities and RSAS ‘Activity Menu’ activities to be delivered within an RSAS site.
Plans must be developed with the community and be published publically.

5

Step 5: Development of Local Staff
RSAS Providers train and develop staff to deliver RSAS on an ongoing basis through:
mentoring, performance management, formal supervision, on the job learning and
career planning.

6

Step 6: Daily Attendance Activities
RSAS Providers deliver general daily RSAS activities that support children (and their families)
to attend school every day. This includes activities like promoting the importance of school
attendance, following up with families daily and helping kids to get to and from school.

9.1 STEP 1 Local Employment
Local Employment
Local staff are employed by RSAS providers. Staff should represent all cultural groups in the
community where possible.

Local people are central to the successful delivery of RSAS, and local employment is a critical part of
this because:
●● Local people understand local issues
●● Local people have a range of skills and knowledge suited to the roles of RSAS teams
●● Employing local people to deliver RSAS supports long term school attendance outcomes
●● Local people have relationships and networks with members of their community

9.1.1 Summary of RSAS Team Positions and Roles
There are a range of positions and roles RSAS Providers can fill to build
their RSAS teams. The main RSAS positions include the following,
noting not all teams will have all these positions:
●● Coordinators (sometimes called mentors): Coordinators are
RSAS staff members employed to lead the work of an RSAS team
to ensure effective and efficient service delivery in accordance
with RSAS Project Schedules
●● School Attendance Supervisor (SASs): Usually senior RSAS staff,
under the supervision of a Coordinator, a SAS is employed by an
RSAS Provider to supervise, assist and encourage SAOs, as well
as lead on the implementation of RSAS activities, projects and
support services
●● School Attendance Officer (SAOs): Usually under the
supervision of a SAS, a SAO is employed by an RSAS Provider
to work within the RSAS team to deliver RSAS activities,
projects and support services
These position descriptions identify what level the different members of
the team are; however, RSAS Providers can structure teams so SASs and
SAOs have very specific roles, including but not limited to:

REMEMBER:
Additional staff may be
employed to deliver specialist
services if RSAS Providers
choose the ‘Specialist staff’ item
from the RSAS Activity Menu
(including, but not limited to
social workers, case managers
and trauma support specialists).
Specialist staff deliver targeted
specialist services to support
RSAS in a community. Specialist
staff will likely require specific
qualifications. Where possible,
specialist roles should include
provisions to train and upskill
other RSAS staff.
See Specialist Staff for more
information.

●● Youth Support Officers: Youth support officers work with young
people to achieve at school. This role may include running after
school activities, career days, youth summits or in school support to help disengaged students
back to school

●● Early Childhood Officers: Early childhood officers support families with enrolling at and attending
preschool and help families to build their children’s early learning and development, by linking
families to relevant activities and support services.
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●● School Liaison or Cultural Officers: School liaison or cultural officers help new teachers engage
with the community and help families, communities and other services connect with the school
●● Family Support Officers: Family support officers work with families to build their strengths and
take an active role in their children’s education. Where a family has complex needs, family support
officers help families get access to additional support and guide them to engage with the school
The number of staff employed by an RSAS Provider and the positions and roles they take will depend on
factors such as funding, number of students in the RSAS site and the needs of students and families.
See Appendix 3 for more detailed position descriptions, including job purposes, key tasks and
essential attributes.

9.1.2 How to Build an RSAS Team
When building an RSAS team, RSAS Providers should make sure the team reflects the diverse needs of
different people in the community. Things to consider include:
●● Age: Consider a mix of age groups (for example a young person may be better at youth work,
whereas families may feel comfortable talking to someone with more life experience).
●● Cultural Authority: Having someone with cultural authority will make engaging communities and
families much more effective and will ensure RSAS runs effectively.
●● Gender: It may be important to have an even mix of men and women in the team, to ensure
students and families have someone they feel comfortable talking to about various barriers
to attendance. These may be different for boys and girls, young men and young women, mothers,
fathers, and other caregivers.
●● Other considerations: RSAS teams should represent the whole community. Family groups,
skin group, clan, language or other cultural consideration may need to be accounted for, to ensure
the team is equipped and has cultural authority to work with all members of the community.
●● RSAS delivery: Consider how to structure the team to ensure key elements of the RSAS model can
be delivered.
●● Stakeholder views: Views of the Governance Committee and key stakeholders should be taken
into account for some roles. For example, RSAS Providers may wish to invite a school staff member
to participate in recruitment for a youth-focused role as they will have a good understanding of
what the school and young people need.

REMEMBER:
RSAS Providers may also employ people on a casual or one-off basis to deliver specific tasks,
such as speaking at events or participating in activities.
For example, RSAS Providers may like to provide a one-off fee for a community Elder to present
a workshop or speak at an event.
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9.1.3 Local Employment Mandatory Requirements
When employing RSAS staff, RSAS Providers MUST:
●● Meet the employment targets set out in the relevant Project Schedule, unless otherwise agreed
by the Department, noting Providers may exceed the minimum number of employees required by
the relevant Project Schedule to better support the outcomes of RSAS, within the limits of funding
provided in the Project Schedule.
●● Ensure all SAS and SAO positions are filled by Aboriginal and Torres Strait Islander people,
unless agreed in writing by the Department.
●● Ensure all SASs and SAOs have a good understanding of the local community, and the local
people are employed wherever possible.
●● Ensure employees are able to meet the requirements set out in job descriptions for the role they
are employed to undertake.
●● Ensure employment terms and conditions comply with all relevant legislation, awards and
industrial agreements.
●● Ensure all RSAS staff and volunteers hold a current ‘working with children check’ or ‘working with
vulnerable people check’ (or state and territory equivalent) before starting work in an RSAS team.
See Helpful Links.

9.1.4 Details to be included in the Community Attendance Plan
Community Attendance Plans should clearly outline the RSAS team profile for each community,
include how many staff will be employed and what roles they perform. This should be presented in a
culturally appropriate format.
TIP:
WORKING WITH
CHILDREN CHECKS
●● Completing the paperwork for a working
with children check can be hard. Below are
some tips to help your staff with this process.
●● Find out what is required in your state to
get a working with children check.

●● Be clear with new staff about what might
make them ineligible for a working
with children check. For example,
a previous conviction.
●● The Community Development Program
(CDP) may be able to help people get their
paperwork ready for the working with
children check.

●● Create a checklist with steps to follow to get
a working with children check.

●● Look for CDP participants with a current
working with children check who might be
a good fit for the RSAS team.

●● Have hard copies of all the paperwork ready
for new staff.

●● Keep a list of when staff get their working
with children check and when it will expire.

●● Give new staff a list of all the documents
they will need to complete their paperwork.
This might include I.D. and proof of address.

●● Check and update this list regularly and
make sure you provide a copy to the school.
●● Help your staff renew their working with
children check before it expires.
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9.2 STEP 2 Governance Committee
Governance Committee
A Governance Committee is established to inform the coordination of RSAS activities/services
and increase other services’ focus on attendance. It will participate in Community Mapping.
Membership should include a wide range of services and cultural authorities.

What is a Governance Committee?
A Governance Committee is a group of relevant stakeholders who meet to discuss and make decisions
about a project or issue.
The aim of each RSAS Governance Committee is to support the delivery of RSAS. Committee members do
not manage RSAS activities, but they can provide support and advice to RSAS teams about how to best
deliver RSAS within the RSAS site.
Governance Committees should provide a forum for families and community members to raise issues to
be discussed and addressed, and they should also participate in Community Mapping (Step 3) and
provide input into the development of Community Attendance Plans (Step 4).
Ideally, Governance Committees will include members
from a wide range of services and groups to ensure
more people from the community are involved
in the delivery and decision making about RSAS.
Governance Committees should include a balance of
men and women, and also members from all cultural
groups present in the community.

9.2.3 Role of the Governance Committee
The role of each Governance Committee will be to:
●● Work closely with key stakeholders and look
for ways to share resources and work together
●● Advocate the importance of school attendance.
●● Come up with local solutions
●● Participate in Community Mapping activities
●● Make decisions and support the development
of a Community Attendance Plan

9.2.4 Setting up an RSAS Governance
Committee
In some communities there might already be an
established group that undertakes the same or a similar
role to the Governance Committee described above.

TIP: GOVERNANCE
COMMITTEE MEMBERSHIP
There are a range of stakeholders RSAS
Providers can invite to participate in the
Governance Committee. These include,
but are not limited to:
●● Elders and other community
leaders
●● Young people
●● Men and women
●● School teachers and principals
●● Parents and carers
(mums and dads)
●● PM&C staff
●● Local police
●● RSAS Coordinators and staff
●● Government representatives
●● Health services
●● Night patrol
●● Early childhood services
●● CDP Provider
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Where an existing group is already in place (which can fulfil the function of an RSAS Governance
Committee as described in this section), this group can be used as a Governance Committee so long as it
meets the mandatory requirements below.
Where there is no group in place, a new Governance Committee will need to be established.
The Department can provide assistance in identifying key stakeholders.

9.2.5 Governance Committee Mandatory Requirements
In establishing and running a Governance Committee, RSAS Providers MUST:
●● Seek members from a wide range of services and Cultural Authorities, including community
members and school representatives
●● Ensure the Governance Committee participates in Community Mapping (Step 3)
●● Ensure the Governance Committee participates in developing a Community Attendance Plan
(Step 4)
●● Develop a Governance Committee Terms of Reference that outlines:
οο
οο
οο
οο
οο
οο

The committee structure
How to choose a chairperson
Who will make decisions
Basic rules (including how to resolve any conflicts)
When the committee will meet (including frequency)
The role of the committee

An example template Terms of Reference for Governance Committees is included at Appendix 4.
This can be modified to meet your committee’s needs.
Details to be included in the Community Attendance Plan
Community Attendance Plans should clearly outline how community members can participate in
Governance Committees and who to contact if they are interested in joining or would like to raise an
issue for the Governance Committee to consider.

TIP: MANAGING A GOVERNANCE COMMITTEE
Have regular meetings – this will depend on the availability of members and the needs of
the community.
Appoint a chairperson who is ‘neutral’ – they can have an opinion but also need to let everyone
have a say. The chairperson runs the meeting. They should help resolve conflicts and help the group
make decisions.
Keep records – write down the main points covered at the meeting. Give a copy to everyone after
the meeting. This is a good way to make sure everyone understands what was discussed.
Invite guests – invite people who care about school attendance or know about the local issues.
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9.3 STEP 3 Community Mapping
Community Mapping
Community Mapping will identify the needs of children and families in each RSAS site.
It must map existing services and incorporate the school’s plan so RSAS can target service gaps
and complement school effort. The Department will provide assistance with this step.

What is a Community Map?
A Community Map is a visual representation of the people, students, families, stakeholders, services and
relationships within a geographic place. It is an important planning tool that will give RSAS Providers a
clear understanding of:
●● People and groups within a community, how they connect to or influence one another
●● Services and programs operating within a community to help avoid delivering the same services
and to direct effort towards service gaps
●● Key strengths and assets within a community that can be utilised
●● What community members want, their aspirations and goals for change
●● Needs of a community, including data about what outcomes people are experiencing
in the community

9.3.1 Why is Community Mapping Important?
To deliver the most beneficial activities, projects and programs within an RSAS site, it is essential to first
understand the local community. Community Mapping provides insight into the local community’s
moving parts to ensure a whole-of-community approach to improving school attendance.

9.3.2 The Community Mapping Process
The Department will support RSAS Providers to undertake Community Mapping, including providing
guidance and assisting with data analysis.
It is likely that the Community Mapping process will be refined each year to adapt to changes and
lessons learnt, but an overview of steps involved is outlined below.

1. Define the Boundary
●● RSAS Providers will need to develop a Community Map for each individual RSAS site they
deliver RSAS in.
●● If RSAS Providers deliver RSAS in multiple sites and there is a strong connection between
communities, provides can combine communities for the purpose of Community Mapping,
approval should be sought from the contract manager.
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2. Understand Demographics
●● It is important to understand the demographics of people living within the communities RSAS
operates in. Questions to ask might include:
οο How many people are living in the community overall and within each lifecycle group
(early years, children, young adults, adults and senior years)?
οο What is the median age, life expectancy and gender break-down of people in
the community?
οο How many people are arriving or leaving the community each year and what are the primary
reasons for leaving?
οο What outcomes are being seen for different groups of people in the community
(i.e. attendance, health, justice etc.)?
οο Are there any areas where more effort is needed?

3. Understand Stakeholders
●● Understanding stakeholders means identifying the key organisations, groups and individuals
within a community and how they relate to and interact with each other
●● To achieve this, it is important that all groups in the community are invited to provide input.
RSAS providers will need to consider how to gather this information in a socially and culturally
appropriate way– for example, young people may not feel comfortable speaking in the
company of senior people, while women may prefer to speak separately to men
●● Key stakeholders might include:
οο Parents, families and the community
οο Government departments
οο Schools
οο Care providers
οο Education providers
οο Health providers
οο Social service providers
οο Local businesses
οο Key community members
●● Key questions to ask about stakeholders might include:
οο What is the purpose and nature of their presence in the community?
οο What outcomes are they seeking?
οο What constraints and opportunities do they have?
οο What groups in the community do they represent?
οο What is their relationship to other stakeholders? What is this relationship like?
οο What level of authority do they have?
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4. Identify Community Assets
●● Each community has different strengths and assets that can be used to deliver their aspirations
and achieve change. Identifying assets ensures they can be acknowledged and harnessed
●● Questions to consider might include:
οο Are there individuals within the community with particular skills that can be utilised?
What are these skills?
οο Are there any associations, organisations or groups within the community with skills that can
be utilised? What are these skills?
οο Are there any other skills, strengths or assets within the community that can be leveraged?

5. Identify the service gaps the community wants to fill
●● Once existing services and stakeholders have been identified, it will be time to look for service
gaps that can be filled or ways in which existing services can be complemented
●● Community ideas are an important part of the mapping process. It is essential that community
input is sought from community members so that RSAS Providers know what services they
want from RSAS
●● RSAS Providers can use this information to tailor RSAS to community need

9.3.3 Community Mapping Mandatory Requirements
As part of Community Mapping, RSAS Providers MUST:
●● Ensure Governance Committees contribute to the Community Mapping process
●● Ask schools to provide a copy of their annual plan and use the plan to inform the Community Map
●● Work with the Department to develop a Community Map on an annual basis.
Community Mapping needs to take place at least once a year to ensure information is up to date
and RSAS is delivering the right mix of services
●● For RSAS Providers who manage multiple RSAS sites, ensure a Community Map is developed for
each individual RSAS site
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9.4 STEP 4 Community Attendance Plans
Community Attendance Plan
Community Mapping is used to inform an annual Community Attendance Plan, outlining
the general activities and RSAS ‘Activity Menu’ activities to be delivered within an RSAS site.
Plans must be developed with the community and be published publically.

9.4.1 What is a Community Attendance Plan?
A Community Attendance Plan outlines the activities, strategies and programs RSAS Providers will
implement to deliver RSAS within an RSAS site. It should clearly set out roles and responsibilities and
provide the public with clear information about what RSAS is, what it does and how it operates in the
local community.
A Community Attendance Plan should:
●● Articulate priorities
●● Support community aspiration
●● Set targets and goals
●● Link targets and goals to measurable outcomes
●● Ensure communities have a voice
●● Provide clear and simple advice
●● Let families know what RSAS does (or doesn’t) do
●● Articulate what families need to do to access
RSAS services

TIP: COMMUNITY ATTENDANCE PLAN
RSAS Providers may wish to give all families
a copy of the plan or leave some plans at
the school or in public meeting places.
RSAS teams could also bring copies of the
plan to follow-ups with families to provide
them information about what RSAS teams
plan to do and how they can be involved.

9.4.2 Why is a Community Attendance
Plan Important?
School attendance is everyone’s business, and people are more likely to support what they help build.
The Community Attendance Plan brings together schools, communities, the RSAS teams and other
services to develop a whole-of-community approach to addressing school attendance. It creates a
social contract with the community, based on what that community wants, which clarifies the roles and
responsibilities of all parties.

9.4.3 How to develop a Community Attendance Plan
RSAS Providers should follow the steps below to develop a Community Attendance Plan for each RSAS
site RSAS operates in.
For RSAS Providers who manage multiple RSAS sites, an individual Community Attendance Plan must be
prepared for each RSAS site. Community Attendance Plans should not be applied from one RSAS site to
another and each plan must be locally tailored.
A template for Community Attendance Plans is included at Appendix 5. Providers may also design their
own templates, so long as the information is consistent with the RSAS template and the requirements of
this Operational Framework.
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FIGURE 6: Process for Developing a Community Attendance Plan

Undertake Community
Mapping (step 3)

Identify the needs and
wants of the community

Identify opportunities
for RSAS delivery

Share Community Map
with the community
and seek feedback

Design the Community
Attendance Plan in
consultation with the
Governance Committee,
school and the community

Provide the Community
Attendance Plan to the
contract manager

The contract manager will
approve the Community
Attendance Plan and
provide to PM&C National
Office to support reporting
and monitoring

Approved Community
Attendance Plan will
be provided back to
RSAS provider

RSAS Provider makes the
Community Attendance
Plan publically avalible
to the community

9.4.4 Updating the Community Attendance Plan
RSAS Providers may update a Community Attendance Plan after it has been approved to:
●● Reflect any changes in the community
●● Include new strategies designed or suggested by stakeholders
●● Reflect changes to circumstances the affect the delivery of RSAS
Changes to a Community Attendance Plan must be approved by the Department and communicated to
the community by the Provider.

9.4.5 Community Attendance Plan Mandatory requirements
RSAS Providers MUST:
●● Develop an annual Community Attendance Plan
●● Ensure the Community Attendance Plan has been developed in consultation with the local
community and evidence of this consultation is documented
●● Ensure the Community Attendance Plan is developed in conjunction with the annual budget and
all activities are fully costed
●● Submit Community Attendance Plans (including budgets) to the Department for final approval
●● Make Community Attendance Plans publically available (once approved)
●● Ensure Community Attendance Plans include the information outlined in Section 12
(Guidelines for Activity Menu Items) of this Operational Framework for each item chosen from
the Activity Menu
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9.5 STEP 5 Development of Local Staff
Development of Local Staff
RSAS Providers train and develop staff to deliver RSAS on an ongoing basis through: mentoring,
performance management, formal supervision, on the job learning and career planning.

9.5.1 Why is Staff Development Important?
Development of staff is critical for a number of different reasons:
●● Staff need to know how to do their jobs
●● Staff have a right to feel healthy, safe and productive at work
●● Developing staff provides incentives for them to stay in the job
●● Developing staff helps them to perform better in their roles

9.5.2 How to Support and Develop Staff
RSAS Providers should implement the following strategies to support the employment and development
of employees of RSAS staff:

Develop
employment
policies

RSAS Providers should develop appropriate employment policies.
RSAS Providers should consider things including (but not limited to)
leave entitlements, exit-interviews, staff management.
Providers should consider employment policies that support different
groups to join the RSAS team – job sharing for young mothers, for example.
All RSAS staff should be provided with a copy of employment policies.
RSAS Providers should deliver adequate professional debriefing,
training and/or mentoring opportunities for RSAS employees to support
them in their roles.

Job training support

RSAS Providers should ensure all RSAS staff receive the support and
accessible training opportunities they need to enable them to fulfil their
roles effectively.
Development and training of staff should be culturally appropriate.
RSAS Providers should develop strategies to support staff who may be
experiencing stress, trauma or day-to-day work pressures.

Employee support

RSAS Providers should deliver adequate formal supervision to support staff.
RSAS Providers should ensure support for staff is provided in a way that in
appropriate for different genders and cultures.

Induction training

RSAS Providers should facilitate induction training for all new staff
(and also ongoing staff as required) to enable them to meet the
requirements of the job.

Mandatory training

RSAS Providers should deliver any mandatory training as required under
any relevant legislation, including Occupational Health and Safety training
and Child Safe Environment Training.
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9.5.3 Managing Underperformance and Non-attendance
It is important that RSAS Providers give consideration to how underperformance will be managed.
RSAS Providers should develop strategies for managing staff who do not come to work at the
agreed times and make sure staff are aware of any relevant performance management policies,
including how non-attendance will be managed. Expectations about work performance, and what
constitutes underperformance, should be clearly communicated to RSAS staff.

9.5.4 Training
As employers, RSAS Providers are responsible for ensuring RSAS staff receive the training they need to
enable them to fulfil their roles effectively. This may include delivering locally identified training, as well
as supporting staff to attend national RSAS training strategies and opportunities.

9.5.5 Development of Local Staff Mandatory requirements
RSAS Providers MUST:
●● Ensure all staff understand what their job is and what is expected of them
●● Deliver training and support needed by RSAS staff to enable them to fulfil their jobs effectively
●● Engage directly with any training organisation funded by the Department to deliver RSAS training
●● Support and facilitate RSAS staff to undertake any RSAS training delivered by a training
organisation funded by the Department to deliver RSAS training
●● Deliver any mandatory training as required under any relevant legislation
●● Develop and implement a strategy for dealing with underperformance and non-attendance
●● Meet the associated cost of staff attending training (unless otherwise agreed by the Department).
This includes staff wages, travel and accommodation costs for staff attending any national training
strategies and opportunities delivered by the Department.
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9.6 STEP 6 Daily Attendance Activities
Daily Attendance Activities
RSAS Providers deliver general daily RSAS activities that support children (and their families)
to attend school every day. This includes activities like promoting the importance of school
attendance, following up with families daily and helping kids to get to and from school.

9.6.1 What are Daily Attendance Activities?
Daily attendance activities are the activities RSAS staff do on a daily basis to support families
and children. These can include, but are not limited to:
●● Following up with families when children have missed school
●● Meeting with families to discuss how RSAS can help them
●● Promoting the importance of school attendance to families and the community
●● Checking in with schools (where the school is not the Provider)
●● Providing transport to and from school
The important thing about daily attendance activities is that they happen every day. They are a core and
essential part of RSAS because they create routine and provide ongoing support that families can rely on
when getting their children to school.

9.6.2 How do the Daily Attendance Activities Relate to the Activity Menu?
Some of the examples outlined above will sound similar to items on the Activity Menu. That’s because
they are.
Several of the Activity Items, if chosen, may become daily attendance activities for the RSAS team.
For example:
●● If Rewards and Recognition is chosen from the Activity Menu, the RSAS team might give a quick
progress update, or award points to students each morning before school. This would become a
daily attendance activity.
●● If Youth Strategy is chosen from the Activity Menu, the RSAS team might deliver an after-school
homework support program. This may become a daily attendance activity.

REMEMBER
Providers have the flexibility to design the activities they will deliver to the community they serve,
so sometimes choosing a particular Activity Menu item will lead to the creation of daily attendance
activities and sometimes it won’t. It depends on what RSAS Providers choose to deliver. Not all the
items on the Activity Menu are things that will (or can) be delivered on a daily basis.
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9.6.3 Following up with Families
Families are the most important people in their child’s education. They have the greatest influence over a
child’s attitude to school and their attendance behaviour.
All RSAS teams should be following up with families on a daily basis (or as close to a daily basis as possible).
This means:
●● Connecting with families to provide information, listen to concerns and offer support
●● Following up with families when students don’t attend school to try and find out why and what
help families need to help their children get to school
●● Building relationships with RSAS families – individuals and the whole family
●● Sharing achievements of RSAS students (not only visiting when there are concerns
and challenges)
●● Building capacity of the family and working with their strengths
This means supporting families, but not doing things that families are capable of doing or
encouraging dependence. RSAS works to support families so they can get their children to
school themselves.
Depending on the number of RSAS staff and the number of non-attending students within a community,
it may not be possible to visit all families every day, but meeting with families should happen as regularly
as possible.

9.6.4 Planning RSAS Activities to Support Families
In situations where not all families can be visited daily, it will be important to have a clear plan for
engaging with families and a process for what different members of the team will be responsible for.
For example, if an RSAS team only has 1 X SAO and 30 families in the community have children away from
school one day, the SAO will not have time to follow up with all 30 families. As such, RSAS Providers will
need to consider how to structure the team to have maximum impact.
Staff may be allocated a set number of families to visit on particular days (via a roster) for short term
support and check-ins, to ensure all families receive regular visits and support from their RSAS team.
Alternatively, an RSAS Provider may choose to structure the team so that each SAS or SAO works
with a set number of families (for example 10 – 15 families) for a period of time (for example three to
four months). In this structure, more intensive support would be offered to families, before RSAS staff
move on to work with other families in the community.
Some teams might like to have a mix, where some members of the team are checking in with families
of non-attending students, where other members of the team are doing more intensive work with
specific families.
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9.6.5 Structuring RSAS teams
When recruiting an RSAS team and planning RSAS activities, it is important to consider how the team will
be structured and how different responsibilities will be divided between the team. As a general rule, SASs,
as a senior team member, should take a leadership role in the team. RSAS Providers may also want to
consider having SASs responsible for working with more challenging or complex issues, or be responsible
for managing relationships and networking.
RSAS Providers may also wish to have ‘streams’ of employment within the team, where some members of
the team work with children (for example a Youth Strategy and In School Support) with others working
with families (Family Support and Daily Attendance Activities).
Thought should be given to when and how often RSAS team members will be working within a
particular stream, and if there may be value in ‘rotating’ staff between different roles within the team
(where appropriate) so that the job stays interesting, and no one gets ‘burned out’ working on the more
complex issues. For example, an RSAS Provider may choose to have staff work with Families for a few days
a week, but then move to working with youth on the other days of the week.
Whatever structure the RSAS Provider choses to use, it is critical that the different levels of responsibility
are clearly communicated to the team. RSAS Providers should also consider how to use the team
structure to develop pathways to more senior roles, for example, mentoring a high performing SAO to
take on a SAS role, or supporting a SAS to become an RSAS Coordinator.

9.6.6 Working Closely with Schools (where the school is not the RSAS Provider)
Linking RSAS activities with the local school and the school’s attendance strategy is critical. It helps
ensure services are not duplicated and everyone is working together to deliver outcomes.
All RSAS teams should be meeting regularly with school staff to discuss attendance needs and get up to
date attendance data. Ideally these meetings will occur daily, however they may be weekly, fortnightly,
or once a month (as negotiated with the school). Issues to be discussed at these meetings should include:
●● Identifying disengaged students
●● Identifying at risk students
●● Agreeing which students/families RSAS will be offered RSAS support in the agreed period
●● Agreeing any joint actions which will be undertaken
●● Advising of any upcoming strategies, events or activities which may impact on the school
(for example any anticipated spikes or declines in attendance)
●● Developing strategies to reengage students
If RSAS Providers are not able to meet with the school regularly, they must notify the appropriate
contract manager.

9.6.7 Bus Services
RSAS is not a bus service. But, sometimes, a bus service is needed to help students get to and from school
when transport options are limited and the school is far away.
Ultimately, families, parents and carers are responsible for getting their kids to school, but where there is
real geographic or environmental need, and no other transport services are available, RSAS Providers can
look at providing transport services for students. RSAS bus services can offer a stigma free, practical way
to get children to school, where there is a need.
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Before a bus service is offered, it is critical that RSAS Providers check if there are alternative
transport options. RSAS should not duplicate a transport service that is already running. For example,
the school might run a bus service for all students.
All bus services offered by RSAS must be reliable. Services must run every day or on an agreed
routine schedule. Unless otherwise agreed by the community, RSAS buses should not be a
one-way service, and should take students home from school, or ensure that students have a safe way
to get home from school. If a bus service (or other transport service) is being operated, RSAS Providers
must ensure a map and timetable of services is made available to the community.
RSAS Providers should also communicate clearly to families and other services the rules of the service.
For example, how long the bus will wait for students at the designated bus stops or house, or whether
the driver will knock on the door to let families know the bus has arrived. Families should also be advised
what they need to do to make sure their children are ready to catch the bus.
RSAS buses should not be used for personal use, and should only be used to deliver RSAS activities.

9.6.8 Daily Attendance Activities Mandatory Requirements
RSAS Providers MUST:
●● Deliver daily attendance activities every day (even if this means not all activities are delivered
every day)
●● Ensure appropriate RSAS staff are meeting with families on a daily basis (or as close to a daily basis
as possible) to support them and their children to attend school
●● Ensure appropriate RSAS staff are meeting with schools (where the school is not the RSAS Provider)
on a regular basis to discuss attendance needs and ensure RSAS and schools are working together
and supporting each other’s efforts

9.6.9 Details to be included in the Community Attendance Plan
The following information relating to Daily Attendance Activities should be included in the Community
Attendance Plan:
●● A clear description of what attendance activities will be provided and how families can find out
more information about them
●● A brief summary of the team structure, and how the RSAS team will support the community to
achieve its attendance goals
●● If a bus service (or other transport service) is being operated, the rules for the service should be
clearly outlined. Things to consider include:
οο
οο
οο
οο
οο
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What is the responsibility of families and what will RSAS do?
Will RSAS staff knock on doors to let families know they are there?
Will service be door-to-door or will there be designated bus stops?
How long will the bus wait at each stop?
How many runs will the bus offer each morning?

10. Choosing from the
RSAS Activity Menu and
Implementing Activities
10.1	  What is the RSAS Activity Menu?
The Activity Menu is a range of items RSAS Providers can choose from when designing the Community
Attendance Plan. The Activity Menu has been created to help Providers target RSAS activities to meet the
needs of local communities. It provides a basic framework and guidance for delivering RSAS activities, but it
is not prescriptive. RSAS Providers can choose how they design and implement each item they deliver.
Every community is different, and every community needs a different mix of activities to support
children to attend school. The Activity Menu allows Providers to focus on the things that are most
needed in each community. It also helps RSAS teams to try new ideas and avoid delivering services that
already exist.

10.2	  What Activities are on the Activity Menu?
There are 18 items on the Activity Menu. Each of these items has an overarching objective, but there are a
range of different activities or projects that could help to meet these objectives.
This Operational Framework provides guidance on how to meet the objectives of each of the 18 items,
but RSAS Providers have flexibility to design their own activities under each item, as long as they meet
the objectives and mandatory requirements.
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10.3	 

How to choose from the Activity Menu

RSAS cannot do everything and it will not be effective if spread too thin. The Activity Menu should be
used to give RSAS a sharp focus on what communities want and need and tailor activities to the
local context.
RSAS Providers are not expected to deliver all 18 items in the Activity Menu but are encouraged to select:
●● Most of the ‘blue’ set up and engagement services
●● Some of the ‘yellow’ universal supports
●● Only one or two of the ‘orange’ targeted approach services

Set Up & Engagement
Activites

Specialist Staff

Youth and Community
Summits

Community Events

Breakfast and Lunch
Programs

Culture and Language
Projects

In School Support

Rewards and
Recognition

Mentoring

Communications

Family Engagement

Youth Engagement

Early Childhood

Transition Support

Targeted Girls and/or
Boys Programs

Enrolment Strategy

Mobility Strategy

Boarding School
Support

Locally Designed
Initiatives

Universal Support
Activities

Targeted Approach
Activities
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10.3.1 Ideas that fit under more than one menu Item
Sometimes RSAS Providers might want to deliver an activity that meets the objectives of two (or more)
menu items. Examples might include:
●● A communications project targeting youth to improve engagement (communications and
Youth Engagement)
●● A cultural program targeted specifically for boys (Culture and Language Projects and Targeted
Girls and/or Boys Programs)
●● A family engagement program that employs a social worker to support specific families
(Family Engagement and Specialist Staff)
RSAS Providers are not required to design activities that fit within the parameters of only one menu item.
If RSAS Providers want to propose a strategy that fits within two menu items (or more), they should do so.
In these situations, RSAS Providers should select all the relevant items from the Activity Menu.

10.3.2 Activity Menu Item Mandatory Requirements
RSAS Providers must ensure families, parents, carers and the community have input into the items chosen
from the Activity Menu.
People in the community know what the barriers and enablers are to delivering different activities.
They know what works and what doesn’t. They know what they need and what they want. These views
should be considered when RSAS Providers choose from the Activity Menu.

10.3.3 Details to be included in the Community Attendance Plan
●● Each Community Attendance Plan should include all Activity Menu items to be delivered in the
relevant community, along with the details of the associated program, project or service
●● If an RSAS Provider plans to deliver a program, project or activity that falls under more than
one item from the Activity Menu, all relevant items should be included in the Community
Attendance Plan, and the Plan should make it clear which programs, projects or services falls
under more than Activity Menu item

TIP When Choosing from the Activity Menu…
Consult communities
RSAS Providers may wish to hold a summit, community day or planning meeting to ensure
communities can have input into the plan.
Consult with the Governance Committee: Governance Committees should have a range of
different members representing different groups within a community. RSAS Providers can use
this forum to discuss which Activity Menu items will best service the community.
Use Community Mapping: Community Maps will provide an overview of existing services in
the community. RSAS Providers can use this information to help them fill service gaps avoid
doing what other organisations already do.
Consult the School: Listen to their ideas and try to agree on goals. Ideally, RSAS’s attendance
plan and the school’s attendance plan should operate together seamlessly.
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11. Guidelines for Activity
Menu Items
Outlined below are detailed guidelines for each of the 18 Activity Menu Items.
Included in these guidelines are:
●● A description of the Activity Menu Item
●● Examples of options for implementation
●● Any mandatory requirements that must be met if the item is chosen
●● What information should be included in the Community Attendance Plan if an item is chosen
The 18 Activity Menu Items are:
1. Specialist Staff
2. Community and Youth Summits
3. Community Events
4. Breakfast and Lunch programs
5. Culture and Language Projects
6. In School Support
7. Rewards and Recognition
8. Mentoring
9. Communications
10. Family Engagement
11. Transition Support
12. Mobility
13. Youth Engagement
14. Targeted Girls and/or Boys Programs
15. Boarding School Support
16. Early Childhood
17. Enrolment Strategy
18. Locally Designed Initiatives
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11.1 Specialist Staff
11.1.1 Description and Objectives
Sometimes the reasons children do not go to school are complex and are outside of the ability of
RSAS teams to address, for example if a student has a complex health issues, or has experienced
significant trauma. Sometimes more specialised support is needed.
RSAS Providers can engage specialist staff to help support families and students, through offering
targeted and specialist services. A range of different specialist staff could be employed, including but
not limited to:
●● Social workers
●● Case managers
●● Trauma specialists
●● Counsellors
●● Trainers/educators
In choosing this item, Providers are encouraged to employ specialist staff who work in the
local community, but as these roles can require specific qualifications, local employment is not
a requirement. Indigenous employment should be prioritised.
If the specialist positions are dealing with health issues, RSAS Providers should consider the gender of
the specialist, depending on the gender of the student and type of health issue being addressed.

11.1.2 Options for Implementation
Depending on community need, specialist staff can be employed on a full or part time basis, or they
could be employed to deliver a targeted and time-limited program or project.
Examples of services that could be delivered include, but are not limited to:
●● Short term family/parental courses delivered by experienced educators
●● Counsellor services to support students with specific needs
●● Case management services for families with specific needs
●● Providers may engage qualified teachers or education workers. However, these positions must:
οο not duplicate or replace schools responsibilities
οο be clearly defined and include a specific focus on improving school attendance
οο not employ staff to be solely based in classrooms
must have a broader engagement role beyond teaching (for example, working with student and families
to develop individual return to school plans for disengaged youth or offering behavioural support, as well
as supporting the engagement classrooms)
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11.1.3 Mandatory Requirements
If Specialist Staff is chosen from the Activity Menu, RSAS Providers must ensure:
●● The area of speciality has been shown to have clear links to school attendance
●● Services to be delivered by specialist staff are agreed to by the contract manager
●● All specialist staff employed are qualified to provide services
●● All specialist staff employed hold a current ‘working with children check’
●● Specialist staff, as a part of their role, are required to offer some training/upskilling for the local
RSAS teams to increase their skills and knowledge about the areas of specialty (training does not
need to be formal, but opportunities to support knowledge transfer are being considered)
●● Services provided by specialist staff do not duplicate, displace or replace existing services
provided in the RSAS site (or prop-up underperforming services)
●● Local RSAS employment is not displaced or replaced
●● All services provided by employed specialist staff are focused on attendance related
support activities
●● All relevant legislation, procedures and protocols are followed in implementing activities under
this Activity Menu Item
●● If the Provider is engaging specialist staff to provide in-school support, including qualified
teachers and education workers, the Provider must:
οο Not offer indefinite support. In school support is a short term option, which should not exceed
three months (12 weeks) for any single period of support
οο Ensure the school has agreed to the offer of support, and has provided clear parameters and
guidelines about the expectations of what in school support will look like
οο Work in partnership with the school/s to develop a plan and program. RSAS staff should not
provide in school support unless it is supported and agreed to by schools

11.1.4 Details to be included in the Community Attendance Plan
If Specialist Staff is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● A description of the specialist staff employed, including what their role is
●● Details of the services they will provide
●● Details of who can access the services and how they can be accessed
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11.2 Community and Youth Summits
11.2.1 Description and Objectives
Community Summits are a formal meeting or event focused on achieving particular outcomes relating to
school, education and school attendance. Summits should bring a range of people together to focus on
specific issues. They are an opportunity for people to discuss their views, suggest ideas, work on problems
together and have their voices heard.
Summits might be held annually (for example, at the start of the year) or more regularly (such as one
every Semester); however, they may also be arranged to bring community members together in response
to a particular issue (for example, a sudden increase in anti-social behaviour or to welcome a new
school principal).
Summits are a great way to tackle identified issues or plan (including developing the Community
Attendance Plan). They can also be used to bring more than one community together when a regional
focus is needed on a particular issue.
Whatever the reason, summits provide a forum for people to learn, share, meet, generate ideas, plan and
collaborate around that issue. Summits should have an agenda.

11.2.2 Options for Implementation
Community Summits
Community summits should bring together key stakeholders
from across the community. Participants may include, but are
not limited to:

TIP
When organising a summit,
think about:

●● Families, parents and carers
●● Schools
●● Commonwealth government
●● State and territory governments
●● Police
●● Elders
●● Community members
●● Students
●● Representatives from other community services

●● Preparing an agenda
●● Making objectives clear
●● Having a focused theme
●● What outcomes you want
●● Creating engaging activities
●● Striking a balance between
fun and achieving objectives.

Topics that could be addressed at community
summits include, but are not limited to:
●● Local priorities to lift school attendance
●● Regional priorities to lift school attendance
●● Specific issues affecting school attendance within a community
Providers may want to use a community summit to help inform their Community Attendance Plan.
While in most circumstances, the Community Attendance Plan will be developed and agreed before
activities commence, Providers can hold summits for the purpose of informing their Community
Attendance Plan with agreement from the Department.
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Youth Summits
Youth summits are similar to community summits, but they have a stronger focus on engaging and
teaching young people, providing a forum for young people to share their views and give them an
opportunity to suggest solutions to issues. Youth summits don’t have to focus on problems; they should
support learning, build skills, facilitate engagement and support young leaders to develop and grow.
They can also be a great way for schools and RSAS teams to learn from the young people in their
community. Summits provide educators an opportunity to apply what they have learned in their own
communities and recommend changes that will make a difference to students. Youth summits can be
a fun and entertaining way for other organisations to get more involved in their community, while also
motivating them to implement programs or succeed in projects.
Youth summits can be a great way to teach young people to ask questions, develop ideas, look for answers,
and investigate issues and challenges. Themes can be creative, and they do not have to focus only on
school attendance. As long as they focus on engaging youth in school and learning, they will support
attendance outcomes in the longer term.
Themes that could be covered at youth summits include, but are not limited to:
●● Supporting future leaders
●● How to bring culture and language into the classroom
●● How to make school and learning more engaging
●● Student voices forum
●● Women’s and men’s business
●● Re-engaging young people who have undergone ceremony/initiation
Whatever theme is chosen, youth summits should provide interactive, outcome-driven learning
experiences and opportunities to facilitate youth engagement.
Providers may wish to work with the school to engage young people in some aspects of planning
and running of youth summits, including in setting a theme for the summit, youth led activities and
presentations and running some of the activities on the day.
This might include coming up with a plan, or a call to action for the community, or developing
something as a group (a comic book or poster) which communicates the outcomes of the summit
to the broader community. This enables young people to gain valuable leadership, communication,
and organisational skills.
Youth summits can include a range of engaging activities, such as information booths, guest speakers,
discussion panels, interactive activities and games and forums that allow young people to discuss ideas
and share their views about a particular subject or theme. Learning through doing is a critical part of both
understanding content and also developing workforce readiness skills for students.
Having young people speak on an issue can soften opposition and increase positive reaction, as youth
articulate the opinions of future stakeholders.
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11.2.3 Mandatory Requirements
If Youth and Community Summits is chosen from the Activity Menu, RSAS Providers must:
●● Have an agenda, and develop a plan for the summit that steps out the aims and objectives
for the summit, and how different activities at the summit will support those aims
●● Seek approval for the summit and associated budget from the Department
●● Ensure no more than 3% of allocated funding is spent on summits (unless agreed in writing
with the Department)
●● Report back the outcomes of summits to the Department and the local community
●● Ensure summits are inclusive and everyone in the community has an opportunity to attend
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.2.4 Details to be included in the Community Attendance Plan
If Youth and Community Summits is chosen from the Activity Menu, the following details should be
included in the Community Attendance Plan:
●● The type of summit or summits that will be held and the planned theme of each summit
●● When it is expected that the summit or summits will be held (even if it is only an estimate)
●● Details of how community members can participate or get involved
●● Plan for how summits will be advertised (posters, flyers etc.)
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11.3 Community Events
11.3.1 Description and Objectives
Within RSAS, an event is slightly different from a summit. While a summit focuses on addressing
a particular issue or objective, events aim to increase awareness and engagement and to build
relationships and trust.
Community events have some similar aims to summits, in that they bring people together to connect,
share knowledge, share information, celebrate and/or reward achievements. However, events tend to be
less formal and structured and mainly aim to get more people engaged and participating.

11.3.2 Options for Implementation
There are lots of different events that could be delivered under this Activity Menu Item. Examples include,
but are not limited to:
●● Back to school family fun day to welcome new teachers and get families involved with the school
●● Family open days that allow families to tour the school
●● Youth camps to reward attendance achievements or to support disengaged kids
●● Cultural learning events to share and celebrate culture and promote the importance of learning
and education
●● Career days to provide information about career pathways and promote education
●● Community information days to bring the community together to discuss and learn about
education and school
●● Events run with the local school, for example, a school fete or carnival to promote school
attendance and give parents the opportunity to be involved in the school community
●● Sports carnivals to engage students
Providers may want to use a community event to help inform their Community Attendance Plan.
While in most circumstances, the Community Attendance Plan will be developed and agreed before
activities commence, Providers can hold an event for the purpose of informing their Community
Attendance Plan with agreement from the Department.

TIP
Think about holding an event at the school
Getting families to school to know and understand what happens at school is one of the best ways
to improve attendance.
Events at the school can be a great way to build trust and familiarity, but RSAS Providers should
ensure they work collaboratively with the schools to plan and deliver them.
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11.3.3 Mandatory Requirements
If Community Events is chosen from the Activity Menu, RSAS Providers must:
●● Seek approval to hold community events (type and objectives) from the Department
●● Seek the agreement of the School, if a Provider wants to hold and event at the school
●● Work with schools to organise and plan any events that will happen at the school
●● Ensure no more than 3% of RSAS funding is spent on community events
●● Ensure community events are inclusive
●● Ensure community events align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.3.4 Details to be included in the Community Attendance Plan
If Community Events is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● The type of event or events that will be held
●● When it is expected that the event or events will be held (even if it is only an estimate)
●● Expected focus or themes of the event
●● Details of how community members can participate or get involved
●● Plan for how community events will be advertised (posters, flyers etc.)
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11.4 Breakfast and Lunch Programs
11.4.1 Description and Objectives
Kids need to eat appropriate meals before and during school to ensure they have enough energy to
pay attention in class and learn. Students who do not eat breakfast and/or lunch often struggle in the
classroom and are more likely to choose not to attend school because they find it too difficult to focus.
There may be need in some RSAS sites for RSAS staff to provide breakfast and lunch for students.
If there is a real need for a breakfast or lunch program, RSAS Providers must consider how parents and
carers will contribute to the program (for example, a gold coin donation or getting parents to volunteer
at the school).
In addition to providing breakfast and lunch, there are also other ways RSAS can help support students
without taking on a role that might create dependence. RSAS teams may choose to run family nutrition
programs or support the school to run a cooking class for students and/or their families.
Some schools or other services already deliver breakfast and/or lunch programs, and also cooking programs,
so it is essential that RSAS Providers first check if these services are already being delivered by the school or
other provider. Breakfast and lunch programs should not be offered in RSAS sites where existing school
nutrition programs (or similar initiatives) are already operating.

11.4.2 Options for Implementation
Options for implementation include, but are not limited to:
●● Delivering a nutrition education course for families
●● Working with the school to deliver a cooking and nutrition program to promote the benefits of
nutrition for better learning outcomes
●● Providing breakfast and/or lunch for RSAS student

REMEMBER
Breakfast and lunch programs that provide food can be expensive to run, but if they are started,
they can be difficult to stop as kids and families will come to rely on them.
It is important RSAS Providers have a clear plan and can deliver breakfast and lunch programs
within budget.
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11.4.3 Mandatory requirements
If Breakfast and Lunch Programs is chosen from the Activity Menu, RSAS Providers must perform the
following essential actions:
●● For programs that provide food to students:
οο Deliver a consistent program — Providers cannot create dependencies and later withdraw
οο Have a detailed budget for a full school year of delivery
οο Ensure the program is run from a working kitchen
οο Ensure food is stored appropriately
οο Ensure any staff running the program have safe food handling qualifications (as per relevant
state and territory legislation)
οο Consider parental responsibility (i.e. user pays model, even if heavily subsidised, or families
must volunteer for one hour a week for RSAS/school doing an approved activity to support
their children’s learning and pay for meals etc.)
●● Where the Breakfast and Lunch programmes are offered on a daily basis, the Provider must
seek parental contributions to cover the cost of food. The Provider may seek advice from the
Department about how to set up Centrepay arrangements for this purpose
●● Clearly communicate to parents/families what is on offer, including what day’s food will
be provided, and when and how the program can be accessed
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item
●● Ensure breakfast and lunch programs are not offered in sites where existing school nutrition
programs (or similar initiatives) are already operating

11.4.4 Details to be included in the Community Attendance Plan
If Breakfast and Lunch Programs is chosen from the Activity Menu, the following details should be
included in the Community Attendance Plan:
●● What programs will be provided and how families can access them
●● How parents can/should contribute
●● What meals will be available and when, where applicable
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11.5 Culture and Language Projects
11.5.1 Description and Objectives
Culture and language are an important part of many peoples’ lives, and a strong connection to culture
and language has many benefits, including bringing communities closer together and improving quality
of life.
This extends to schools and classrooms, where culture and language activities can play a key role in
making classrooms safe and welcoming and keeping students interested in learning.
We know that students are less likely to attend school if they feel like their culture and language is
not valued. RSAS can help schools bring culture and language into the classroom and support local
community culture and language programs for kids.

11.5.2 Options for Implementation
There are many different ways that RSAS can lead or become involved in culture and language projects.
Some of these include, but they are not limited to:
●● Setting up culture and language events, such as a morning tea for the school, Elders and other
community members to come together to talk about education
●● Working with the school to have Elders and senior community members speak at assemblies,
special events or in the classroom
●● Running school holiday or after-school culture and/or language programs
●● Working with the school to run culture and/or language programs and activities within
the classroom
●● Offering training to RSAS staff to improve their ability to work with schools about culture and
language activities and issues
●● Helping to build the profile of schools in the community and get parents and carers more involved
in culture and language activities run from the school

11.5.3 Mandatory Requirements
If Culture and Language Projects is chosen from the Activity Menu, RSAS Providers must:
●● Ensure the community has been consulted about the culture and/or language project to
be delivered
●● Ensure culture and language projects align with attendance and school engagement
●● Work in partnership with the school on any projects to be delivered in the school
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.5.4 Details to be included in the Community Attendance Plan
If Culture and Language Projects is chosen from the Activity Menu, the following details should be
included in the Community Attendance Plan:
●● The culture and/or language projects or programs that will be delivered
●● How the projects or programs can be assessed and how families can become involved
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11.6 In School Support
11.6.1 Description and Objectives
Evidence shows that RSAS has helped get many children back to school, but has been less able to
keep them there. Offering schools support to manage the return to school, and to help keep children
engaged when they return, can be an effective way of ensuring attendance improvements can be
sustained over time.
Sometimes teachers and classrooms need additional support to help kids engage in learning. This is
particularly true when there has been a surge of students returning to school, or enrolling in school when
travelling from another community. It can be difficult for teachers to manage a sudden influx of students,
and sometimes this can even negatively impact the learning of other students in the class.
It is also hard for students to attend a school if they have fallen behind, are experiencing hard times
or complex issues, if they don’t know anyone in the school or if their language isn’t spoken at school.
These students can benefit from seeing familiar faces in the classroom and from having someone they
can trust and talk to, particularly if they have been disengaged for some time and are returning to school
after a long break.
If requested by the school, and agreed by the Provider, RSAS teams can provide short term support for
schools by working within classrooms during the day to help students engage and reengage. This may
include offering behavioural support, student mentoring, supporting culture and language, activities in
the classroom, supporting family engagement days or parent teacher interviews, or offering an extra set
of hands to help out with classroom operations when there is influx of students.
Providers can offer supplementary support to schools to meet joint objectives of sustaining attendance,
but are not required to if this does not align with the Community Attendance Plan. However, in school
support should not be indefinite, and a single support period offered by any RSAS staff member should
not exceed three months. Further, RSAS staff are not teachers, and they should not be expected to take
on the role of teachers, or other school staff.

11.6.2 Options for Implementation
Choosing this Activity Menu Item will require RSAS Providers to work with the school to arrange for RSAS
staff to spend some time during the day within the school. RSAS staff might:
●● Be a cultural authority within the classrooms
●● Provide cultural and language support to students
●● Provide emotional support to students
●● Provide general support for students
●● Help with behaviour management for students
●● Provide other assistance in the classroom
●● Support family engagement days or activities
●● Support families to attend parent teacher interviews
●● Support families to visit the school, and get to know teachers, before students enrol
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11.6.3 Mandatory Requirements
If In School Support is chosen from the Activity Menu, RSAS Providers must:
●● Not offer indefinite support. In school support is a short term option, which should not exceed
three months (12 weeks) for any single period of support
●● Ensure the school has agreed to the offer of support, and has provided clear parameters and
guidelines about the expectations of what in school support will look like
●● Work in partnership with the school/s to develop a plan and program. RSAS staff should not
provide in school support unless it is supported and agreed to by schools
●● Ensure there is sufficient staff to provide in school support. Daily attendance activities
(particularly family follow-ups) should not be disrupted
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.6.4 Details to be included in the Community Attendance Plan
If In School Support is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● Details of what support RSAS staff will provide in schools
●● Where families can find further information about what RSAS staff will be doing in schools
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11.7 Rewards and Recognition
11.7.1 Description and Objectives
Rewards and incentives can help improve school attendance. When a student’s efforts in attending school
are recognised, they often feel proud and want to keep doing a good job. Rewarding small improvements
can have a big impact.
RSAS Providers can reward students, families or the whole community when goals are achieved.
The most successful rewards and recognitions programs recognise improvement as well as attainment,
where every student can see and work toward an achievable goal. When designing local rewards and
recognition programs, RSAS Providers should consider how to include growth and improvement targets
in the program.
It is important to communicate what rewards will be offered, and how they can be earned. If students and
families feel that rewards are not applied fairly, or are not achievable, rewards and incentives can have
unintended consequences.

11.7.2 Options for Implementation
There are many ways in which RSAS Providers can deliver reward and recognition activities. Some of
these include, but are not limited to:
●● Working with the Governance Committee to come up with a local rewards and recognition strategy
●● Working with local businesses to organise vouchers or merchandise that can be used as rewards for
good attendance
●● Organise camps or fun excursions for students with good attendance

TIP Rewards and Recognition
Rewarding progress can help students feel good about being at school.
Invite families to come and see students getting their awards.
Remember that goals might be different for each student. For some students, this may be getting
to school on time a few days in a row, building from 2 days a week to 3 days a week attendance or
for others it might mean getting 100% attendance.
Where possible, offer rewards that students and families might not get often, to make them
more exciting.
Consider separate awards for boys and girls, if appropriate.
Rewards can be for students, families or even the whole community.
Encouraging students by simply telling them they have done a good job can make a big difference.
Try not to only award those who get a perfect score – everyone should have a chance to
earn recognition, by improving and growing.
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11.7.3 Mandatory Requirements
If Rewards and Recognition is chosen from the Activity Menu, RSAS Providers must:
●● Ensure no more than 3% of allocated funding is spent on rewards and recognition activities
●● Create a detailed budget for rewards to be purchased
●● Give families and students clear information about when rewards will be offered, and what they
will be, so that the process is fair, and students and their families can work toward a clear goal.
●● Consider the following:
οο It is good to have big and small prizes for rewarding different things
οο Avoid taking something away from students and giving it back as a reward
οο Incentives do not need to be too big or cost much. Rewards and incentives should match the
achievement of the student, and simple rewards are often best, such as certificates, icy poles,
funky hair days, face painting, sports or camps
οο Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.7.4 Details to be included in the Community Attendance Plan
If Rewards and Recognition is chosen from the Activity Menu, the following details should be included in
the Community Attendance Plan:
●● Details of the rewards and recognition activities that will happen in the community
●● How families can find out more information and/or get involved
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11.8 Mentoring
11.8.1 Description and Objectives
Some young people need support to engage in schooling, as they may not fully understand the benefits
of education, the risks of not getting an education, or may believe they are not capable of succeeding
at school. For these young people, it can be extremely valuable to have someone in their lives who can be
a role model, and offer encouragement, advice and support.
Mentoring is a powerful and important tool for empowering people to improve their performance and
be the person they want to be. Having a mentor can help young people to make a connection with their
school or community, feel valued or simply learn more about themselves.
Mentoring can be done many different ways, but generally it supports and encourages people to
develop their skills, work towards their goals and take control of their own learning. It lets students
know there is someone who notices them, will look out for them and help them to understand and
reach their potential. There are many benefits of mentoring, including:
●● Better education outcomes through improved school attendance
●● Increased employment opportunities
●● Increased confidence, self-esteem, self-worth and aspirations
●● Improved social skills and behaviour
●● Better relationships with parents and other family members
●● A greater feeling of connection and belonging
●● A reduced chance of self-destructive behaviour (such as violence, risk-taking and
substance abuse)
A mentor can be anyone who can be a positive role model and provide guidance, advice, support and
feedback to a young person. Mentors are usually volunteers who spend 2-3 hours a week, or fortnight,
working with a young person to help them set and achieve their goals by providing a caring and
supportive environment. Lots of people can be mentors for RSAS students, including RSAS staff,
community Elders, other senior community members, teachers and sometimes even other students.
When matching a young person with a mentor, it is worth considering interests, hobbies, age, gender and
cultural needs of the mentor and mentee, to make sure they are a good match.
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11.8.2 Options for Implementation
RSAS Providers can develop a range of different mentoring programs to support RSAS students.
These might include, but are not limited to:
●● One-on-one mentoring partnerships with selected RSAS students and chosen mentors. Mentoring
could focus on students who have shown some improvement in school attendance or focus on
students who are struggling and need extra support
●● Group mentoring with selected RSAS students. Group mentoring could focus on bringing in a
range of, or individual, mentors to encourage and inspire groups of RSAS students. For example,
sports stars
●● RSAS staff can also be mentors to students. This might mean being a stable and regular role model
in a child’s life and checking in on a daily basis to make sure everything is okay
●● Peer mentoring (where older students are working with younger students) to offer peer support
and guidance

11.8.3 Mandatory requirements
If Mentoring is chosen from the Activity Menu, RSAS Providers must:
●● Ensure all mentors have a working with children’s check, before commencing
●● Offer training and advice on how to undertake the mentoring role, before mentors commence
●● Obtain the written consent of a parent or guardian for all young people participating
in mentoring
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.8.4 Details to be included in the Community Attendance Plan
If Mentoring is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What mentoring services are available and how students can access them
●● How people from the community can get involved if they want to become a mentor
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11.9 Communications
11.9.1 Description and Objectives
Sharing information is one of the most important things RSAS teams can do. Families, communities
and students cannot make informed decisions about education, or RSAS, if they do not have enough
information to make choices. It is essential families and the community understand why school is
important and how RSAS can help support families to get their children to school every day.
A local communication strategy can help to achieve this through knowledge sharing, promoting engagement,
new habits and routines or by challenging misinformation, or attitudes and mindsets that may have a negative
impact on school attendance outcomes.
Evidence shows that positive messaging is the most effective in getting people to engage with
school attendance. Locally developed communications can be the most popular and influential,
and developing local communications can be a great way to engage students and their families in RSAS.
For example an RSAS Provider may wish to make a music video, develop a comic book or produce a radio
show and use the project to teach students media and/or design skills.
If RSAS Providers want to develop local communications, messaging should focus on aspirational
statements and benefits of school attendance over the short and long term. Local communications might
also counter some of the myths and perceptions about school, or point people in the right direction if
they need help.
Communications might support parents and carers to seek assistance to get their children to school or
show them that with the right help, students can catch up when they have fallen behind.

11.9.2 Options for Implementation
There are a range of activities that can be delivered to
improve communication about RSAS and school
more broadly. These include, but are not limited to:
●● Developing and delivering information
to families about the importance of education,
what RSAS is and/or what services
RSAS provides. This could include
developing flyers, posters, or social media
posts and videos to share information or
promote a positive school message
●● Delivering information/brochures to families
at critical times of the year (i.e. ‘letter box drop’
and family visits to share key messaging about
school terms, community events or information
about visiting support services etc.)
●● Working with other service providers to
develop their own school attendance/school
positive message (for example football teams
may wish to make a short YouTube video talking
about the benefits of school or congratulating
achievement of a particular school or student)
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TIP Communications
Videos and pictures on Facebook and YouTube
work really well. For example, RSAS teams
can record a music video about kids going
to school or take some photos of kids doing
classroom projects.
Where possible, get the students and
community involved. Use students’ artwork,
photos and videos taken with a smart phone.
Use dot points and easy to read font.
Catchy phrases are best.
Messages should be written or spoken in local
languages and English when possible.
Designs should be bright, eye catching and
culturally appropriate.
Follow www.Indigenous.gov.au and other RSAS
Providers on social media to see how they are
doing things and to share your own ideas.

11.9.3 Mandatory Requirements
If Communications is chosen from the Activity Menu, RSAS Providers must:
●● Ensure they have written consent of any participants before sharing any artwork,
photographs or videos on social media, websites or publications
●● Let contract managers know about good news stories that can be shared nationally
●● Align activities with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item
●● Ensure no more than 5% of allocated funding is spent on communications projects
(unless agreed in writing with the Department)

11.9.4 Details to be included in the Community Attendance Plan
If Communications is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● The communication strategies that will be implemented
●● How families and the community can help and be involved

TIP Working with Families
RSAS can best support families by:
●● Recognising and reinforcing families’
aspirations, goals and existing strengths,
whilst offering practical support so they
can get their children to school
●● Setting clear expectations about the
delivery of RSAS services
●● Building positive relationships with
the whole family, even if there are no
attendance issues identified
●● Providing friendly occasional updates
or reminders about the value of
regular attendance
●● Listening to their concerns and helping
them make a plan to address
their concerns
●● Helping parents to address and reduce
their fears (particularly any fears they may
have about school)

●● Offering fun activities for children and
inviting parents to see their children
having fun
●● Encouraging the school and community
to adopt anti-bullying strategies
●● Helping families to develop close working
relationships with the school
●● Demonstrating that children can have
both a strong cultural education and
formal schooling, and families do not have
to choose between one or the other
●● Linking families with role models from
the community, who can demonstrate the
benefits of education
●● Using positive engagement skills to build
respect, trust and rapport with families
●● Assisting in reducing physical barriers,
particularly if they are isolated and live out
of town
●● Being open, friendly and answering any
questions they may have
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11.10 Family Engagement
11.10.1 Description and Objectives
Families are the first teachers, and for many children, they will remain the only constant teacher
throughout their schooling. Evidence shows that their efforts will be more influential than anyone
else’s in improving attendance and education outcomes. This is partly because children are influenced
by their family, particularly parents and carers, when deciding how they feel about school, attendance,
education and even themselves as learners. Students with parents or carers who are involved in
their schooling earn higher grades, get better test scores, often have better social skills and show
improved behaviour. As such, it is critical that families are engaged every step of the way.
Every family is different and has different needs. The key aim of RSAS is to help all families get involved
in schooling. Some families may need only a little bit of support from RSAS, such as some friendly advice,
whereas other families might need more help.
Some families may also experience complex social issues from time to time. Although RSAS can and
should offer support to families during these times, for some families, it may be very difficult to see school
attendance as a priority until they have dealt with other issues. In these cases, it is likely families will
require a range of support services from different service providers with specialised skills – for example
school counsellors, mental health workers, youth justice officers, or alcohol and other drug workers.
In these cases, RSAS can best help by offering a referral to the specialist support needed.
Family engagement project or programs will likely form part of daily attendance activities, but they
should be more than just family follow-ups (which are a compulsory part of the six-step RSAS
process already). RSAS Providers may wish to develop a Family Engagement plan that focuses on
supporting families get to know school staff and learn more about school. Or they may work more
intensively with families to build their capacity to get their children to school and address and reduce
their fears.

11.10.2 Options for Implementation
There are a variety of things RSAS Providers can do to better engage and support families in education.
Some of these include, but are not limited to:
●● Visiting families at their home (or another place they feel comfortable) and talking to them about
how they can help, and what is happening at school (for example, helping families to know what
is needed for homework, or in class that week)
●● Offering activities that support families to attend school meetings (such as parent
teacher interviews, school assemblies, or school council meetings), and helping families to
build relationships with school staff
●● Running family fun days, back to school events or other similar events at the school
●● Delivering programs that support families to learn with their children (for example a
community project, camp or special event, or culture and language activities at the school)
●● Organising family information events to promote RSAS services and inform families how they can
access them. Providers should consider how to make these events open and accessible to the
whole community
●● Organising a parent/carer support group (for example a mother’s group or a father’s group)
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●● Delivering an adult literacy program to help families improve their confidence and role model the
importance of learning
●● Offering case management support to address the underlying issues contributing to low
school attendance
●● Developing a targeted family support program and referral pathway that connects families with
support services they need
●● Delivering training for RSAS staff to better engage with families in their community

11.10.3 Mandatory Requirements
If Family Engagement is chosen from the Activity Menu, RSAS Providers must:
●● Ensure staff demonstrate empathy, respect, patience and non-judgmental listening,
when working with families
●● Ensure staff have the right skills and training for any activities delivered under this Activity
Menu Item
●● Ensure activities are inclusive and recognise different members of a family may want to
be involved
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.10.4 Details to be included in the Community Attendance Plan
If Family Engagement is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered
●● How families can access services
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11.11 Transition Support
11.11.1 Description and Objectives
Students are more likely to stop going to school during times of change. This includes starting school for
the first time, changing schools, going to boarding school, moving from primary to secondary school or
moving to other education opportunities.
The reasons some children stop going to school during times of transition can exist inside and outside
the school gate. For example, some students may stop going to school because:
●● They are scared of change
●● They struggle to keep up in a new school or class
●● They may not know the rules of the new school and don’t know what to do
●● They may not like a teacher
●● Their student might not have access to the correct uniform
●● The family may not know how to enrol in school
●● They might not know anyone at a new school
●● They may be scared of bullying or other negative outcomes
Transition points may impact different students in different ways, and an individual approach may
be needed. However, in other cases, there may be certain groups that are at higher risk than others or
different patterns which happen in a particular community.
For example, there may be some communities where boys or young men may be more at risk of
leaving school, if they think that school is not suitable for them after a certain age or after certain
cultural milestones. In other places, girls and young women may have caring responsibilities in the home,
or expectations of support from other family members, which can impact their attendance.
Transition support allows RSAS to target its efforts to support students and their families before,
during and after these types of changes occur. By offering early intervention and prevention support,
RSAS can work with students at risk before they stop going to school.
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11.11.2 Options for Implementation
Transition support activities could include, but are not limited to:
●● If they are not already offered, work with the school to offer induction days ahead of a
known transition point (or support students or families to attend induction days, if they are
already occurring). For example, helping grade 5 and 6 students prepare for high school,
with an induction day at high school
●● Working with the community (particularly Cultural Authorities and Elders) to develop a strategy
to communicate the community’s expectation about school, for example communicating
and promoting the expectation that all students must go to school, and that school is not just
children’s business and learning is for life
●● Developing a ‘starting school’ program to support students and families as children start school.
This could include things like connecting families with schools before the school year starts,
providing advice about things students need for school and listening to families’ concerns about
starting school
●● Developing a ‘buddy’ program for RSAS students transitioning from primary to secondary school.
This might include pairing primary school students with secondary school students to give them
help and support as they move schools

11.11.3 Mandatory Requirements
If Transition Support is chosen from the Activity Menu, RSAS Providers must:
●● Ensure activities align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.11.4 Details to be included in the Community Attendance Plan
If Transition Support is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered
●● How families and students can access services
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11.12 Mobility Strategy
11.12.1 Description
Travelling is an important cultural practice for many Aboriginal and Torres Strait Islander families. RSAS
should not try to stop people from participating in cultural activities, but it can help families find ways to
balance travelling with other responsibilities.
Families may leave community or travel for a range of reasons including cultural business, royalty
meetings, sports carnivals or to access services, including medical appointments and peri-natal care.
Different strategies may be required for different circumstances.
For some communities, it will be important to develop mobility strategies that support families while
they travel while also promoting and supporting school attendance.

11.12.2 Options for Implementation
Options for implementation might include, but are not limited to:
●● Developing an information sharing protocol with the school to inform them of community events
that families may be travelling for to allow the school to plan lessons around them
●● Working with the school to make a ‘return to school plan’ for when students are away for long or
short periods of time
●● Organising an event/s for families and community members to talk about how to balance travel
with school attendance
●● Developing a community mobility strategy with the school, families and community members
●● Have a staff member take on a mobility coordinator role to monitor student movements and
communicate these to schools. A mobility coordinator could also identify mobile students coming
into the community and help them transition to a new school
●● Using relationships and governance arrangements to facilitate joint strategies between schools
where there are known patterns of travel, to reduce the impact of mobility
●● Connecting students to RSAS teams in the community they are travelling to so they receive
continued support

11.12.3 Mandatory Requirements
If Mobility Strategy is chosen from the Activity Menu, RSAS Providers must:
●● Ensure the community is consulted about any mobility strategies or activities to be put in place
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.12.4 Details to be included in the Community Attendance Plan
If Mobility Strategy is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered?
●● How families and the community can get involved
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11.13 Youth Engagement
11.13.1 Description and Objectives
Ups and downs are a regular part of life for many young people when they are growing up and
getting older. But sometimes young people can experience more serious issues, which can get them
off track, and as a result, they may stop going to school.
Disengaging from school does not always happen suddenly, but may happen as part of a process
over time. However, the more school young people miss, the more likely it is they will stop going
all together. Therefore, it is important RSAS staff know the signs that a young person may be at risk.
If there is a need in their communities, RSAS Providers may wish to introduce prevention strategies which
focus on keeping young people at school.
There are many things that can contribute to young people not going to school. Some of them might
happen at school, and others may happen at home or in the community. Different students may be
impacted in different ways, depending on the age, personal circumstance or gender.
A good prevention strategy may need to focus on issues inside and outside the school gate (where this
activity is supported by the school). Activities might focus on working with the school to offer more
diverse and fun learning activities and extracurricular activities so that more young people want to
go school, feel supported and are engaged in their education. Youth Engagement may also focus on
ensuring at risk young people have access to services outside of school, to address any other issues which
may be impacting on school attendance.
Young people who have already stopped going to school, and have been away for some time, may need
more intensive support to help them reengage in learning. RSAS can work with these young people to
build resilience and gain the social skills and behaviour management strategies they need to return to
and stay in school. This may include working closely with at risk students, other services and the school to
develop individual Return-to-School plans to re-engage them with education and put them on a path to
positive life choices.
Whether focused on prevention or getting young people back to school, Youth engagement allows RSAS
to provide young people with activities that connect them to school, support them in attending school
and show them that school can be fun. Youth Engagement strategies should also look for opportunities
to get families involved and work together with young people.

TIP: Signs that a young person may be at risk
Things to look for include a young person who:
●● Makes excuses not to go to school
or skips school.
●● Doesn’t want to talk about school, or seems
critical or uncomfortable when talking
about school.

●● Doesn’t seem engaged with school –
for example, they won’t participate in
extracurricular activities or may not have
many friends or want to socialise much.
●● Gets in trouble a lot, and is disruptive in
class, or is acting out a lot.
●● Has low confidence or self-esteem –
for example a young person may say
things like ‘I am dumb’ or ‘I can’t do
anything at school’.
●● Won’t do homework or other classwork,
or seems bored with, or unchallenged
by, school.
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11.13.2 Options for Implementation
There are many activities that can be delivered by RSAS Providers to engage local kids. Some of these
include, but are not limited to:
●● Running special events and camps for RSAS students (these could be linked with a Cultural project
to help young people feel more connected to their community and school)
●● Supporting young people to be school and employment ready, by making sure they have the
paperwork needed to undertake higher education, claim ABSTUDY, or enter employment
(for example a birth certificate and Tax File Number). A link to the ABSTUDY eKit can be found
in the Helpful Links section
●● Working with schools, families and other services to develop and implement Return-to-School
Plans for young people returning to school. An example Return-to-School plan is at Appendix 6
●● Offering after school or weekend homework support programs, to help kids to complete
homework and get ready for the next school day or week.
●● Running weekend sports programs that keep kids engaged and busy, let kids practice their sports
skills and provide opportunity for RSAS staff to talk to kids about school
●● Delivering school holidays programs to keep kids engaged and connected to school and their
education plans
●● Developing a campaign-like youth communications strategy to promote aspiration, learning and
school more broadly. These could be developed with young people who participate in filming a
video or making posters, so they can have fun and learn

11.13.3 Mandatory Requirements
If Youth Engagement is chosen from the Activity Menu, RSAS Providers must:
●● Ensure activities align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.13.4 Details to be included in the Community Attendance Plan
If Youth Engagement is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered
●● How families and students can access services
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11.14 Targeted Girls and/or Boys Programs
11.14.1 Description and Objectives
Educational aspirations, attitudes, barriers and outcomes can sometimes differ between boys and girls,
young men and young women. People’s experience at school can be influenced by a range of factors,
including cultural roles and responsibilities, expectations of family, community and society and opinions
of relevant social groups.
Beliefs and attitudes about school, as well as barriers to attendance, also change for students over time.
Changes may occur differently for boys, girls, young men and young women depending on their age
and individual circumstances. For example, generally speaking girls and young women are more likely
to attend school and graduate (although this trend varies in different places). However, they may be
more likely to have caring responsibilities, or face types of bullying that will prevent them from attending
school regularly. Similarly, boys and young men are less likely to go to school regularly, starting from a
very early age. Boys are less likely than girls to be enrolled in preschool, or other early childhood service,
and therefore are more at risk of starting school already behind.
How gender will impact students may vary from place to place. However, students often benefit from
targeted programs that focus on their specific needs and circumstances, and in many places this may
include targeting the specific needs of girls and/or boys.

REMEMBER
A better understanding of gender and education leads to more gender-sensitive activities, as well as
more gender-specific programs and activities that focus on individual needs and experiences.
Even programs not aimed specifically at boys or girls should be sensitive to their particular needs.

11.14.2 Options for Implementation
Options for implementation include, but are not limited to:
●● Organising camps for girls and/or boys to educate and inspire based on their individual needs –
for example, gender-specific health needs, or girls’ specific concerns about going to school
●● Organising information sessions or programs for girls and/or boys focussing on individual needs
or specific support services available for boys or girls
●● Offering specific training to RSAS staff on recognising and responding to the different needs
of boys, girls, young men and young women when planning RSAS activities.
●● Designing targeted attendance activities for boys and girls/young men and young women, at key
points of their lives (for example, after young men have gone through Lore, or helping families to
enrol boys in early childhood activities)
●● Ensuring there is a balance of men and women employed through RSAS, or engaged as mentors,
to make sure all students have role models and support people that can meet their needs.
Having positive role models of the same gender can have a powerful positive impact on
young people
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11.14.3 Mandatory Requirements
If Targeted Boys and/or Girls Programs is chosen from the Activity Menu, Providers must:
●● Ensure activities align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.14.4 Details to be included in the Community Attendance Plan
If Targeted Boys and/or Girls Programs is chosen from the Activity Menu, the following details should be
included in the Community Attendance Plan:
●● What activities or services will be delivered
●● How families and students can access services
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11.15 Boarding School Support
11.15.1

Description and Objectives

Sometimes the best (or only) education option for students is to attend boarding school outside of
the community. This can be challenging for both students and families. For some students, moving to
boarding school requires them to adapt to new routines, new process and new rules, and often they
might know no one at the new school, and go through a lot of scary changes alone. Evidence shows that
the number one success factor for a student to succeed in boarding school is getting a visit and having a
positive engagement with their family while away at school.
There are a range of ways RSAS teams can provide support to help students and families manage the
challenges involved, by helping students get prepared for boarding school, well before they have to
go there, and helping them to stay at school, once they have started. This includes helping families to
make choices about schools to attend, supporting families to apply for financial assistance (such as
ABSTUDY or a scholarship) and helping students to organise travel to and from school.

11.15.2

Options for Implementation

Boarding school support might include, but is not limited to:
●● Supporting families to fill out paperwork and prepare students for a move to boarding school
(health checks, school supplies and/or transport to the school)
●● Helping students and families to access ABSTUDY and ABSTUDY Fares Allowance,
which can help with travel costs between school and home (and covers accompanying adults
in some circumstances). This could include understanding ABSTUDY guidelines and processes,
helping students to prepare information they need to apply and supporting students and families
through the application process. See Helpful Links for more information about these programs
●● Developing plans with families to come up with strategies if students get home sick, for example
helping families access Skype or other technology that can support them to keep in regular
contact with their children who may be at school. Remember that boys and girls may require
different targeted strategies
●● Supporting young people to attend ‘orientation sessions’ so they are prepared for boarding school
well before they start (for example, supporting students and their families to visit the boarding
school in grade 5 and grade 6, before starting in year 7)
●● Supporting families to make sure children have had a medical check-up, and received any
supports and services they might need, before attending boarding school, so they arrive healthy,
prepared and ready to learn
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11.15.3

Mandatory Requirements

If Boarding School Support is chosen from the Activity Menu, RSAS Providers must:
●● Ensure activities align with attendance and school engagement
●● Ensure the community and families are engaged in developing boarding school
support strategies
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item
●● Details to be included in the Community Attendance Plan
●● If Boarding School Support is chosen from the Activity Menu, the following details should be
included in the Community Attendance Plan:
●● What activities or services will be delivered
●● How families and students can access services
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11.16 Early Childhood
11.16.1 Description and Objectives
Making sure children arrive at school ready to learn is one of the most important things anyone can do to
support children to attend and succeed at school. While early childhood programs are not mandatory for
children in Australia (school is only mandatory from around the age of five or six depending on the state
or territory), there are many benefits for kids who attend early childhood programs. Kids who attend early
childhood programs are more likely to:
●● Learn critical school skills like sharing, listening, following instructions and focussing on tasks for
short periods
●● Become familiar and comfortable with school routines
●● Find the transition to school easier
●● Enjoy school
●● Attend school regularly
●● Do well in the classroom
The benefits of early childhood programs also extend to families. When children attend these programs,
families, parents and carers can receive important information and support about:
●●
●●
●●
●●
●●

What happens at school and what to expect at school
School routines
How to help their children transition to school
How to support their children at school
Identifying (and providing support for) health and other issues that might make learning difficult
for their children
●● Promoting the benefits of early childhood education to families
●● Promoting relevant support services
The aim of implementing early childhood activities is to help children and families get ready for,
and transition smoothly into, school.

11.16.2 Options for Implementation
Options for implementation include, but are not limited to:
●● Working with families and existing early childhood programs and services (preschool or other
early learning centres) to increase attendance and engagement
●● Running an early childhood support group (mother’s group, playgroup etc.)
●● Linking families with young children to services that can support their children during the early
childhood years (including health services)
●● Improving or increasing training for RSAS staff to include more focus on the importance of early
childhood programs
●● Helping families with preschool enrolment
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11.16.3 Mandatory Requirements
If Early Childhood is chosen from the Activity Menu, RSAS Providers must:
●● Ensure there is no duplication with existing programs or activities already being delivered in
the community
●● Ensure any relevant state or territory legislation with regards to delivering early childhood
programs and activities is followed (if applicable)
●● Ensure activities align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.16.4 Details to be included in the Community Attendance Plan
If Early Childhood is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered
●● How families can access services
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11.17 Enrolment Strategy
11.17.1 Description
In some communities, a lot of children are not yet enrolled in school. Not only do these children miss
out on an education and learning important life skills such as reading and writing, but as a result of not
being at school, they may also miss out on a lot of other important things, such as medical check-up,
vaccinations and access to other important services. RSAS Providers may wish to develop strategies to
increase the number of children enrolled in school and supporting families and students through the
enrolment process.
Any enrolment strategy should work closely with the school, to ensure that the school is aware a new
student is planning to enrol, and can prepare to support the students to return to the classroom,
including addressing any special needs they may have. For example, if a student is enrolling for the
first time when they are 10 years old, they may need a lot of extra support to understand how a
classroom works, to catch up on classes and to get access to any services they may need.

11.17.2 Options for Implementation
Options for implementation might include, but are not limited to:
●● Developing a community strategy to increase school enrolments
●● Connecting families with schools so they can find out more information about the school and
what it can offer them and their children
●● Delivering a support service to families who need help with enrolling their children in school;
this could include holding enrolment information sessions and helping families fill out paperwork
●● Working with the school to develop a strategy to support students who are enrolling for the
first time, or after a long period of time away from school

11.17.3 Mandatory Requirements
If Enrolment Strategy is chosen from the Activity Menu, RSAS Providers must:
●● Ensure activities align with attendance and school engagement
●● Ensure all relevant legislation, procedures and protocols are followed in implementing activities
under this Activity Menu Item

11.17.4 Details to be included in the Community Attendance Plan
If Enrolment Strategy is chosen from the Activity Menu, the following details should be included in the
Community Attendance Plan:
●● What activities or services will be delivered
●● How families can access services
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11.18 Locally Designed Initiatives
11.18.1

Description and Objectives

If an RSAS Provider wants to deliver an activity that does not fit under one of the other
Activity Menu Items, they can choose to deliver a locally designed initiative.
Locally designed initiatives should be developed in consultation the Department to ensure that they
meet the intention of RSAS.
RSAS Providers should speak to their contract managers if they would like to develop a locally
designed initiative.
Generally speaking a locally designed initiative should consider:

1. Need, Issue or Opportunity
●● What is the issue you are trying to address?
●● What do you know about the issue, and in particular, the people impacted by the issue
(for example, age, gender, known data about social outcomes)?
●● What are the reasons behind this issue?
●● Has anyone ever tried to deal with this issue before? And did it work, and why?

2. The locally designed initiative
●● What is your idea to address the issue?
●● What are the goals you want to achieve through your project?
●● How will the activities of your project lead to the goals of your project?
●● How will you measure the success of your project?
●● What are the strengths and resources already in the community, which can be built on or
leveraged to support your idea?
●● Who will be involved and how?
●● Are there any risks of unintended consequences from your idea and how will any risks
be managed?

3. Consultation
●● Have you consulted the community and other stakeholders about your idea?
●● How will you ensure consultation will continue throughout the life of the project?
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4. Budget and timing
●● What’s the timeline for your idea?
●● How much the idea cost to deliver?
●● Is the project cost effective, and does it represent good value for money?

11.18.2

Mandatory Requirements

If Locally Designed Initiative is chosen from the Activity Menu, RSAS Providers must ensure activities align
with attendance and school engagement. Other mandatory requirements may be required depending on
the type of locally designed initiative that is developed.
RSAS Providers must ensure all relevant legislation, procedures and protocols are followed in
implementing activities under this Activity Menu Item.

11.18.3

Details to be included in the Community Attendance Plan

Details to be included in the Community Attendance Plan will be determined after a locally designed
initiative and has been developed and approved by the Department.
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12. Helpful Links
Working with Children Checks
NSW: https://www.kidsguardian.nsw.gov.au/child-safe-organisations/working-with-children-check
NT: https://nt.gov.au/emergency/community-safety/apply-for-a-working-with-children-clearance
SA: https://screening.sa.gov.au/screening-process/child-related-employment-screening
(please note that a new Working With Children Check process will be introduced in South Australia
commencing 1 July 2019)
QLD: https://www.bluecard.qld.gov.au/
WA: https://workingwithchildren.wa.gov.au/

Staff and Student Wellbeing
http://workplacewellnessaustralia.com.au/
https://www.ruok.org.au/
https://www.mindmatters.edu.au/spotlights/staff-wellbeing
https://www.lifeline.org.au/get-help/get-help-home
https://www.sane.org
https://healingfoundation.org.au/schools/
https://beyou.edu.au/
https://studentwellbeinghub.edu.au/

Developing Communications
http://www.finance.gov.au/advertising/indigenous-communications-research/
https://www.business.gov.au/news/social-media-for-your-small-business
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Attendance and school readiness
http://www.nesa-rsas.com.au/
https://www.pmc.gov.au/indigenous-affairs/education/remote-school-attendance-strategy
http://nudgeforschools.com/
http://www.attendanceworks.org/
http://www.whatworks.edu.au/dbAction.do?cmd=displaySitePage1&subcmd=select&id=459
https://www.littlejandbigcuz.com.au/
https://www.australiancurriculum.edu.au/resources/aboriginal-and-torres-strait-islander-histories-andcultures/illustrations-of-practice/
NSW: https://education.nsw.gov.au/wellbeing-and-learning/attendance-behaviour-and-engagement
NT: https://education.nt.gov.au/education/statistics-research-and-strategies/enrolment-and-attendance
SA: https://www.decd.sa.gov.au/supporting-students/health-e-safety-and-wellbeing/attendance
QLD: https://education.qld.gov.au/initiatives-and-strategies/initiatives/every-day-counts
WA: https://www.education.wa.edu.au/attendance-and-absenteeism

RSAS Evaluations and Case Studies
https://www.pmc.gov.au/indigenous-affairs/education/remote-school-attendance-strategy (see
Resources)

ABSTUDY
ABSTUDY ekit:
https://www.humanservices.gov.au/organisations/community/resources-and-help/abstudy-resourcescommunity-groups
https://www.humanservices.gov.au/individuals/services/centrelink/relocation-scholarship
https://www.humanservices.gov.au/individuals/services/centrelink/abstudy
Video:
An Intro to ABSTUDY:
https://www.youtube.com/watch?v=7_pEFm-SWRQ&feature=youtu.be&list=PL3zxsbzVCpwk83z1pwu0P
JkakUL1-Dj_L
Video:
ABSTUDY Information You Should Provide to Claim
https://www.youtube.com/watch?v=vHYUsyfFCLY&feature=youtu.be&list=PL3zxsbzVCpwk83z1pwu0PJk
akUL1-Dj_L
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13. Appendix 1: Six Monthly
Progress Report Template

[Insert Activity ID and Title and Date]

6 Monthly Performance Report

1
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Reporting Period
School name
SECTION 1: AGREEMENT DETAILS
Provider Name
Contact Officer
Phone Number
Email

I certify the information contained in this report is a true and accurate record:
Name of Authorising Officer
Signature
Date
SECTION 2: LOCAL EMPLOYMENT
1. Please complete the below table. Employment data is reported as at _______________________ 20_____.
Position
Coordinator
Mentor
SAS
SAO
Other

Target

Aboriginal and/or Torres Strait Islander
Staff
Total Male Female CDP F/T P/T

Non-Indigenous Staff
Total

Male

Female

CDP

F/T

P/T

2. How were staff recruited during the reporting period (i.e. how were staff with the right skills, Cultural Authority,
and other attributes identified? Who was consulted or involved in recruitment)?

2
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3. Were any staffing issues identified in the reporting period (for example staff absences, high staff turn-over,
patterns of attendance, and strategies to address these issues)? YES ☐ NO ☐ if yes, please provide details:
How was the issue dealt with/addressed
(i.e. staff only paid for days attended)?

Issue

4. Have any staff left during the reporting period? YES ☐ NO ☐ if yes, please provide details:
Coordinator

Mentor

SAS

SAO

Other

No. of Exits

5. If ‘yes’ please provide details of the main reasons for staff turnover (i.e. moved to new job, didn’t want to work
in RSAS, employment terminated, moved away etc).

SECTION 3: GOVERNANCE COMMITTEE
1. Do you have a Governance Committee? YES ☐ NO ☐ If yes, please complete the below table.
How many members does the Governance
Committee have?
Does the Committee have a Terms of
Reference, or similar guidance protocols and
dispute resolution processes?
Who is on the Governance Committee, and
what is their role (i.e. Cultural advisor, school
representative etc)?

Men

Women

Total

YES ☐
NO ☐
(If ‘Yes’ please attach)?

How many times did the Governance
Committee meet during this reporting period?
If did not meet, please explain the
circumstances and when it is expected to meet.

2. How well does the Governance Committee work and collaborate together?
Very well ☐

Well ☐

Neutral ☐

Poorly ☐

Very Poorly ☐

Don’t know ☐
3
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3. Provide details (please include any key achievements, challenges faced and lessons learned):

SECTION 4: COMMUNITY MAPPING
1. Has the Community Mapping been shared with the Governance Committee? YES ☐ NO ☐ (If ‘Yes’ please
attach)
2. How involved was the community in developing the Community Mapping?
Very ☐

Somewhat ☐

Neutral ☐

Not very ☐

Not at all ☐

Don’t know ☐

3. How was the community involved?

SECTION 5: COMMUNITY ATTENDANCE PLAN
1. How involved was the community in developing the Community Attendance Plan?
Very ☐

Somewhat ☐

Neutral ☐

Not very ☐

Not at all ☐

Don’t know ☐

2. How was the community involved?

3. Has the Community Attendance Plan been published and shared with the community? YES ☐ NO ☐
4. How was the Plan shared with the community (i.e. available at the school, given to parents, on website etc)?

5. How involved was the school in developing and supporting the Community Attendance Plan?
Very ☐

Somewhat ☐

Neutral ☐

Not very ☐

Not at all ☐

Don’t know ☐

Provide details (please include any key achievements, challenges faced and lessons learned):

4
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SECTION 6: TRAINING AND STAFF DEVELOPMENT
1. What (if any) training have staff undertaken during this reporting period?
Training

Number of staff attended

2. What (if any) other support and career development opportunities have staff undertaken during this reporting
period?
Number of staff
accessing

Type
Mentoring
Formal supervision / supportive discussions with manager about career progression
and/or wellbeing
Acting at higher duties/backfilling
Job swap/work experience
Learning from other RSAS teams or service providers

3. How often were RSAS team meetings held?
At least once a week ☐
At least once a year ☐

At least once a month ☐
Not at all ☐

At least once a Term ☐
Don’t know ☐

5
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SECTION 7: DAILY ATTENDANCE ACTIVITIES
1. To what extent have planned activities identified in the Community Attendance Plan been delivered during the
reporting period?
All delivered ☐

Most delivered ☐

Some delivered ☐

Most not delivered ☐

None delivered ☐

Provide details:

2. Which ‘menu items’ or activities did you deliver during the reporting period (please check all that apply)?
Specialist Staff ☐

Youth & Community Summits ☐

Community Events ☐

Breakfast & Lunch Program ☐

Culture & Language Program ☐

In School Support ☐

Rewards & Recognition ☐

Mentoring ☐

Communications & Research ☐

Family Engagement ☐

Youth Engagement ☐

Early Childhood ☐

Mobility Strategy ☐

Boarding School Support ☐

Locally Designed Initiatives ☐

3. How effective were these activities in improving school attendance and engagement?
Very ☐

Somewhat ☐

Neutral ☐

Not very ☐

Not at all ☐

Don’t know ☐

4. Please describe (include any key achievements, challenges faced and lessons learned):

5. How engaged were families in the delivery of RSAS activities?
Very ☐

Somewhat ☐

Neutral ☐

Not very ☐

Not at all ☐

Don’t know ☐

6. Please describe any strategies you have used to support families and build their capacity to take a lead role in
their children’s education:

6
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7. What were the main issues that affected school attendance during this reporting period (tick all that apply)?
Mobility and travel ☐

Funerals, Sorry Business ☐

Homelessness & overcrowding ☐

Students don’t like school ☐

School not welcoming ☐

Bullying ☐

Students fallen too far behind ☐

Students don’t see the point of
school ☐

Community unrest/fighting ☐

Family financial issues ☐

Students have low self esteem ☒

Lack of sleep ☐

Family doesn’t trust school ☐

Community doesn’t trust school ☐

Student health issues ☐

Family doesn’t support education
more broadly ☐

Community doesn’t support
education more broadly ☐

Other ☐

8. Please provide any additional information you may have about the causes of non-school attendance:

SECTION 8: OUTPUTS AND OUTCOMES
1. Have families been referred to other services during the reporting period? (Referral can mean when RSAS staff
has assisted a family/individual to get in touch with a service or a formal referral). YES ☐ NO ☐
Service
Social Worker
Centrelink
Housing
Wellbeing
Health
Material Support (food vouchers, laundry services, transport etc).
Family Violence
Community Patrol
Other

Number of Referrals

2. Have you observed any cohorts increasing attendance over the reporting period (tick all that apply):
Boys ☐

Young Men ☐

Girls ☐

Young Women ☐

Primary School Students ☐

Secondary School Students ☐

Year levels (i.e. grade 1) ☐

Pre-school ☐

Boarding Students☐

Lower band attenders (going less
than 25% of the time) ☐

Middle band attenders (going
between 25%-85% of the time) ☐

Higher band attenders (going more
than 85%) ☐

Individuals or families accessing
targeted support ☐

Students attending school outside
of the community ☐

Other ☐
7
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3. Have you observed any cohorts decreasing attendance over the reporting period (tick all that apply):
Boys ☐

Young Men ☐

Girls ☐

Young Women ☐

Primary School Students ☐

Secondary School Students ☐

Year levels (i.e. grade 1) ☐

Pre-school ☐

Boarding Students☐

Lower band attenders (going less
than 25% of the time) ☐

Middle band attenders (going
between 25%-85% of the time) ☐

Higher band attenders (going more
than 85%) ☐

Individuals or families accessing
targeted support ☐

Students attending school outside
of the community ☐

Other ☐

(NB: this question aims to identify any unintended consequences of RSAS, or areas where additional focus may be
needed – Providers will not be penalised identifying challenges or limitations in RSAS)
4. Please describe (include any key achievements, challenges faced and lessons learned. If available, please attach
any data or reporting available which may support this):

SECTION 9: REFLECTIONS, FEEDBACK AND IDEAS (OPTIONAL)
1. Do you think it is likely you will choose the same ‘menu items’ next year? YES ☐ NO ☐
Provide details (i.e. why do you think the you will, or will not continue with same activities):

2. Please provide details of any good news stories that you think might be useful to understand how RSAS is
working in your community/ies.

3. Do you have any stories/lessons/ideas you want to share with other RSAS teams? YES ☐ NO ☐ Maybe ☐
Provide details:
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4. Please provide any suggestions about how to evaluate the effectiveness of RSAS in the future (i.e. areas that
should be examined, topics for further research, evaluation questions that should be asked).

5. Please provide any suggestions about how RSAS could be improved.

6. Please provide any additional comments, feedback or information.

9
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14. Appendix 2: Annual Provider
AssessmEnt Report
Outlined below is a copy of the Annual Provider Assessment Report contract managers will complete on
an annual basis. Total score is out of 100, and RSAS Providers will need to receive a score of 33 or more to
trigger the associated payment in the relevant RSAS Project Schedule.
Provider Assessment Report

Assessment Guidance

Performance Areas and Questions

How to Score

(1) School Attendance

Yes = 9

A. Has overall attendance
increased at the school?
B. Have any bands of
attendance increased?
C. Have any specific cohorts
of students’ increased their
school attendance?
D. Have enrolments increased
at the school?

No change = 4.5
No = 0

Total
Score
/36

Definitions and Instructions
●● Contract managers
will use Australian
Curriculum, Assessment
and Reporting Authority
(ACARA) data and
Provider reporting to
assess performance
area 1.
●● ‘Bands of attendance’
means groups of
students within a school,
for example, students
attending less than
50% of time, students
attending less than 20%
of the time etc.
●● ‘specific cohorts’ means
specific groups of
students, for example,
students from families
the RSAS team is working
with directly or students
who are involved in
particular RSAS
programs etc.
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Provider Assessment Report
Performance Areas and Questions

How to Score

(2) Community Engagement

Yes = 4

E. Has the RSAS Provider
engaged the community
in the design
of the Community
Attendance Plan?
F.

Has the RSAS Provider
made the Community
Attendance Plan available
to the community?

G. Was the Community
Attendance plan made
available to the community
in a timely fashion?
H. Has the RSAS Provider
engaged local Cultural
Authorities (representing
all cultural groups) through
ongoing employment, the
Governance committee,
community events
and decisionmaking?
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Assessment Guidance

Somewhat = 2
No = 0

Total
Score
/16

Definitions and Instructions
●● Contract managers will
use Provider reporting
and Community
Attendance Plans to
assess performance
area 2.
●● ‘Timely fashion’ means
before the end of term 1.

Provider Assessment Report

Assessment Guidance

Performance Areas and Questions

How to Score

(3) School Engagement

Yes = 4

I.

J.

Have representatives from
the school been invited
to join the RSAS
governance committee?
Has the RSAS Provider
committed to having
regular meetings with
school leadership?

Somewhat = 2
No = 0

Total
Score
/16

Definitions and Instructions
●● Contract managers will
use Provider reporting
and Community
Attendance Plans to
assess performance
area 3.

K. Has the RSAS Provider
advised the school about
different options for how
they might engage with
RSAS and options for how
RSAS can support the
school to deliver a high
quality education?
L. If there have been any
issues with engagement,
has the RSAS Provider
reported these issues to the
Department? (If there have
been no issues, give a
score of 4)
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Provider Assessment Report

Assessment Guidance

Performance Areas and Questions

How to Score

(4) Delivery of RSAS Activities

Yes = 8

M. Have all activities of the plan
been delivered?
N. Have all activities been
delivered to a high standard?

Somewhat = 4
No = 0

Total
Score
/16

Definitions and Instructions
●● Contract managers will
use Provider reporting
and Community
Attendance Plans to
assess performance
area 4.
●● RSAS Providers should
contact their contract
manager as soon as
possible if they will be
unable deliver actions
outlined in a Community
Attendance Plan. RSAS
Providers will not be
marked down for not
delivering activities if
they have informed their
contract manager and
agreement to not deliver
the action has been
agreed in writing.
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Provider Assessment Report

Assessment Guidance

Performance Areas and Questions

How to Score

(5) Management of the RSAS Team

Yes = 4

O. Has the RSAS Provider
employed a full team of staff
(as per funding agreement)?
P.

Total
Score
/16

Somewhat = 2
No = 0

If there are any staff
attendance issues, have staff
only been paid for the days
they attended work? (If there
have been no issues, give a
score of 4)

●● Contract managers will
use Provider reporting
and Community
Attendance Plans to
assess performance
area 4.
●● RSAS Providers should
contact their contract
manager as soon as
possible if they will
be unable to meet
the employment
requirements of the
relevant Project Schedule.
RSAS Providers will not
be marked down for not
meeting employment
requirements if they
have received agreement
in writing.

Q. Have staff been provided
with formal supervision?
R. Have staff been supported to
attend training?

TOTAL SCORE

Definitions and Instructions

/100
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15. Appendix 3: RSAS Job
Descriptions
Job Title: School Attendance Officer (SAO)
Job purpose:
To work in the Remote School Attendance Strategy (RSAS) team, supporting the RSAS aims of:
●● Ensuring children and young people have access to more opportunities through education
●● Supporting a school environment that is valued by the community and offers quality education
●● Empowering families to be the centre of their children’s education
●● Enabling communities to take ownership of school attendance activities, including through
decision making and goal setting
This includes undertaking activities that:
●● Support the RSAS team to deliver its annual Community Attendance Plan and daily
attendance activities
●● Support the local school to offer a quality education to all students, which may include offering
cultural knowledge, where appropriate, and facilitating relationships with Cultural Authorities and
community leaders
●● Support students to have positive educational experiences at school, as well other high quality
learning activities outside of school hours
●● Promote positive attitudes towards education and school (focusing on students,
families and communities)
●● Support families to be actively involved in their children’s’ education
●● Support parents and carers to understand their responsibilities and relevant laws relating to
school attendance
●● Help families to assess the reasons their children may not be attending school, and provide short
term support, or referrals to specialist support services, where needed
●● Share good news with families, celebrate students success and promote the positive benefits
of school
●● Support positive and collaborative relationships between key stakeholders
Reports to:
Usually a School Attendance Supervisor (SAS).
Hours of work:
Fulltime equivalent, part time or casual.
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Key tasks:
Key tasks may include:
●● Talking with students and families about low attendance
●● Visiting families to:
οο Share good new stories about student achievement, promote educational activities and inform
families about school events/changes
οο Identify strengths within the family that can be supported to improve attendance outcomes
οο Offer information about services available and how they can be accessed
οο Identify barriers faced by families and offer short term practical support such as access to food,
uniforms/clothing, or help with school work
οο Work with families to develop longer term solutions to accessing services
●● Alerting supervisors about students and/or families who may need referral to specialist support
●● Collecting information to support reporting
●● Assisting with delivering locally tailored RSAS activities to support and improve regular
school attendance
●● Undertaking other tasks and duties as instructed and appropriate to the level of the position
including:
οο Talking to community members to promote the importance of daily attendance
οο Organising and assisting with activities to positively engage parents, children and students in
learning and schooling
●● Displaying professionalism at all times when undertaking the role and providing leadership and
positive role modelling to the community by supporting all school-aged children to attend school
every day
Essential attributes:
●● Knowledge and understanding of school administration systems (or willingness to learn)
●● Good people skills, and ability to effectively communicate with students, parents, teachers,
community leaders, external agencies and other support services
●● Strong cultural awareness and knowledge of local culture/s
●● Strong stakeholder engagement skills, including the ability to bring people together and foster
positive relationships between stakeholders
●● A respectful, positive attitude
●● Good organisational and time management skills
●● Honesty and reliability
●● Being a good listener with a non-judgemental attitude and a willingness to support people who
may be experiencing complex social issues
●● Sense of fun and ability to work with young people
●● Strong links to the local community
●● Ability to work in a team and willingness to support the aims and principles of RSAS
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Job Title: School Attendance Supervisor (SAS)
Job purpose:
To work in and supervise SAOs in the Remote School Attendance Strategy (RSAS) team, supporting the
RSAS aims of:
●● Ensuring children and young people have access to more opportunities through education
●● Supporting a school environment that is valued by the community and offers quality education
●● Empowering families to be the centre of their children’s education
●● Enabling communities to take ownership of school attendance activities, including through
decision making and goal setting
This includes undertaking activities that:
●● Lead the RSAS team and supervise SAOs to deliver its annual Community Attendance Plan and
daily attendance activities
●● Encourage SAOs and develop their work skills, communication skills and confidence
●● Work with the local school to support them in offering a quality education to all students,
which may include offering cultural knowledge, where appropriate, and facilitating relationships
with Cultural Authorities and community leaders
●● Support students to have positive educational experiences at school, as well other high quality
learning activities outside of school hours
●● Promote positive attitudes towards education and school (focusing on students,
families and communities)
●● Support families to be actively involved in their children’s’ education
●● Ensure parents and carers are made fully aware of their responsibilities and relevant laws relating
to school attendance
●● Support families facing complex challenges by providing advice about available support services
●● Share good news with families, celebrate students success and promote the positive benefits
of school
●● Engage the community in all aspects of designing and delivering RSAS activities
●● Foster positive and collaborative relationships between key stakeholders
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Reports to:
RSAS Mentor, RSAS Coordinator or RSAS Provider (depending on the team structure).
Hours of work:
Usually full time, but can vary depending on local requirements and/or individual arrangements.
Key Tasks:
Key tasks may include:
●● Reviewing attendance data to identify students who are not attending school regularly
●● Supervising, guiding and mentoring a team of School Attendance Officers (SAOs)
●● Organising resources to assist SAOs to do their jobs
●● Collecting information and data to meet the reporting requirements of RSAS, with support from
the RSAS Mentor/Coordinator if applicable
●● Leading and/or assisting with the development and implementation of strategies and activities in
the Community Attendance Plan
●● Working with all key stakeholders to identify and address broader barriers to attendance
●● Supporting students and/or families dealing with complex issues, when referred by a SAO.
Activities related to RSAS case coordination may be undertaken with support from a supervisor
(eg RSAS Mentor/Coordinator) and may include:
οο conducting regular home visits and family follow-ups
οο taking steps to identify and action practical solutions to barriers at attendance
οο linking students/families to appropriate local services
οο maintaining case coordination forms and records
●● Organising and/or participating in governance committee meetings or attendance-related
meetings to support the outcomes of RSAS
●● Displaying professionalism at all times when undertaking the role and providing leadership and
positive role modelling to the community by supporting all school-aged children to attend school
every day
●● Undertaking other duties commensurate to the level of the position that contribute to sustained
and improved school attendance and enrolment
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Essential attributes:
●● Knowledge and understanding of school administration systems (or willingness to learn)
●● Good people skills, and ability to effectively communicate with students, parents, teachers,
community leaders, external agencies and other support services
●● Strong cultural awareness and knowledge of local culture/s
●● Strong stakeholder engagement skills, including the ability to bring people together and foster
positive relationships between stakeholders
●● A respectful, positive attitude
●● Good organisational and time management skills
●● Honesty and reliability
●● Being a good listener with a non-judgemental attitude and a willingness to support people who
may be experiencing complex social issues
●● Sense of fun and ability to work with young people
●● Strong links to the local community
●● Ability to work in a team and willingness to support the aims and principles of RSAS and
●● Ability to encourage, supervise and lead other team members
Job Description: RSAS Mentor or RSAS Coordinator
Job purpose:
To lead the work of an RSAS team to ensure effective and efficient service delivery in accordance with the
RSAS Project Schedule, the RSAS Operational Framework and the relevant Community Attendance Plan/s,
supporting the RSAS aims of:
●● Ensuring children and young people have access to more opportunities through education
●● Supporting a school environment that is valued by the community and offers quality education
●● Empowering families to be the centre of their children’s education
●● Enabling communities to take ownership of school attendance activities, including through
decision making and goal setting
Report to:
RSAS Manager or Employer (as applicable depending on the team structure).
Hours of work:
Usually full time, but can vary depending on local requirements and/or individual arrangements.
Key Tasks:
Key tasks may include:
●● Guiding, mentoring and supporting RSAS team members to develop their work skills and levels of
confidence and resilience to undertake their roles effectively
●● Supervising and performance managing RSAS team members to ensure all requirements of their
role descriptions are being met
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●● Leading or assisting with the development of a Community Attendance Plan
●● Planning, leading and managing the activities of an RSAS team to ensure its operations are
effective and in accordance with the RSAS Project Schedule, the RSAS Operational Framework and
the relevant agreed Community Attendance Plan
●● Providing information and reporting to the RSAS Provider and the Department as requested and
in accordance with agreed requirements
●● Organising and facilitating meetings between the RSAS Provider, school staff and the RSAS team
●● As appropriate to local arrangements; organising or supporting governance committee meetings
of key community stakeholders
●● Supporting and facilitating RSAS team members to undertake RSAS training delivered by training
organisations funded by the Department
●● Collaborating with Elders, Traditional Owners and influential members of the community on
school attendance issues
●● As required, assist RSAS team members to undertake a range of activities in support of RSAS and
the agreed Community Attendance Plan, including case coordination for students and/or families
dealing with complex issues. Activities related to RSAS case coordination may include:
οο Undertaking regular home visits and family follow-ups
οο Taking steps to find practical solutions to barriers
οο Linking the students/families to appropriate local support services
οο Maintenance of case coordination forms and records
οο Undertake other duties commensurate to the level of the position that contribute to achieving
to sustained and improved school attendance and enrolment
Essential attributes:
●● Knowledge and understanding of school administration systems (or willingness to learn)
●● Good people skills, and ability to effectively communicate with students, parents, teachers,
community leaders, external agencies and other support services
●● Strong cultural awareness and knowledge of local culture/s
●● Strong stakeholder engagement skills, including the ability to bring people together and foster
positive relationships between stakeholders
●● A respectful, positive attitude
●● Good organisational and time management skills
●● Honesty and reliability
●● Being a good listener with a non-judgemental attitude and a willingness to support people who
may be experiencing complex social issues
●● Sense of fun and ability to work with young people
●● Strong links to the local community
●● Ability to work in a team and willingness to support the aims and principles of RSAS and
●● Ability to encourage, supervise and lead other team members
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16. Appendix 4: Template –
Terms of Reference
REMOTE SCHOOL ATTENDANCE STRATEGY (RSAS) GOVERNANCE COMMITTEE TERMS OF REFERENCE

4.

Context

The Remote School Attendance Strategy (RSAS) is a community-focused strategy that employs local
people to bring together families, schools, communities and other services to design and deliver local
solutions to improve school attendance and engagement.
Every community in Australia is different. Each has different cultures, strengths, aspirations and needs, as
well as different services and infrastructure. The RSAS supports communities to find what works for them
to improve attendance and education outcomes. It ensures everyone has a say in how school attendance
should be addressed, and it encourages a whole-of-community approach to implementing a local
solution.
RSAS recognises that school attendance will only improve when local people are involved in the solution
and their knowledge and expertise is respected. An inclusive and community-centred approach is
critical to making real and lasting change to school attendance at the local level. This is what the RSAS is
designed to deliver.

5.

Role of the RSAS Governance Committee

The role of the RSAS Governance Committee (the Committee) is to support the delivery of RSAS in [Insert
community name]. Committee members do not manage RSAS activities, but instead provide support
and advice about how to best deliver the RSAS in [Insert community name]. The Committee also aims to
provide a forum for collaboration with key stakeholders, other services, families, community leaders and
community members. It also provides a space to raise issues and work together to find local solutions.
The scope of the work to be undertaken by the Committee is to:
●● Work closely with key stakeholders and look for ways to share resources and work together;
●● Identifying opportunities to jointly deliver projects and new ideas when they arise;
●● Talk about and promote the importance of school attendance, and build wide community
support for improving attendance in [Insert community name].
●● Come up with local solutions to local issues, including supporting locally designed and delivered
activities;
●● Participate in Community Mapping, to support RSAS understanding of:
οο People and groups within a community and how they connect to one another
οο Services and programs operating within a community to help avoid delivering the same
services and to direct effort towards service gaps
οο Key strengths and assets within a community that can be utilised
οο What community members want, their aspirations and goals for change
οο Needs of a community, including data about what outcomes people are experiencing
●● Support the development of a Community Attendance Plan, including community consultation;
●● Set the direction and goals for the RSAS, monitor progress towards those goals and act when
those goals are not being met; and
●● Share good news stories and lessons learnt from the implementation of RSAS and other
Indigenous education programs and strategies.
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6.

Membership

The Committee is comprised of the following members:
Entity/entities

Nominated
person

Representation Capacity or Role/s

Role on AGC

RSAS Provider

RSAS Coordinator

Member/
Chair

RSAS Provider

SAS

Secretariat

School Principal

School representative

Member/
Chair

Community Representative/s

Cultural Authority/advisor

Member

Family Representative/s

Parental Advisor

Member

PM&C

Contract Manager/GEC/
IEO – other Commonwealth
representative

Member

Department of Education

Regional Staff – State and
territory representative

Member

Early childhood services

Service provider advisor/partner

Member

Other service providers (i.e.
Early childhood, health,
CDP, Night Patrol, sporting
organisations etc).

Service provider advisor/partner

Member

Other community entities (i.e
land councils, rangers etc)

Advisor/partner

Member

Police

Local police representative

Member

The Committee may invite participation from other relevant departments, organisations and the
community sector as required.

7.

Chair/Deputy

The Chairperson will be [insert position – i.e. principal/RSAS coordinator etc], with support from the
Department of Prime Minister and Cabinet.

8.

Secretariat Support

Secretariat support for the Committee will be provided by [insert position], with support from the
Department of Prime Minister and Cabinet.

9.

Agenda items, meetings and minute papers

All agenda items must be forwarded to the Chair/Secretariat by close of business ten working days prior
to the next scheduled meeting. The agenda, with attached meeting papers, will be distributed by the
Chair/secretariat at least five working days prior to the next scheduled meeting. Minutes and an Action
Item List will be taken for each JSC meeting. Minutes will, as far as possible, be circulated to members
within 10 working days of the meeting. Minutes will be tabled at the following Governance Committee
meeting for endorsement by members.
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10.

Frequency of meetings

The Committee will meet once per school term. An annual meeting schedule will be agreed by the
Committee at the start of each year. Matters that require consideration or a decision between meetings
will be forwarded to members out-of-session by the secretariat. Additional meetings may be held if
required and agreed by Committee.

11.

Roles and Responsibilities

Committee members will commit to:
●● Attend all scheduled meetings, or nominate an appropriate proxy if unavailable;
●● Share information and work collaboratively with the committee;
●● Champion the partnership arrangements between committee within and outside organisations; and
●● Promote the importance of school attendance.
Members of the committee will by supported by the RSAS provider, chair and secretariat to ensure
committee members are:
●● Provided with accurate information in a timely manner;
●● Given reasonable time to make key decisions and contribute ideas;
●● Be alerted to potential risks and issues that impact on school attendance, as they arise; and
●● Invited to participate in an annual review of the effectiveness of the Committee.

12.

Confidentiality

Members of the Committee are bound by confidentiality and information shared within the group is
not to be discussed outside of the meetings due to the sensitive and personal nature of some of
the information.
This information is only provided to enable better understanding of factors impacting on school
attendance and to develop a more targeted approach to supporting families where required to increase
their children’s school attendance.

13.

Decision Making

RSAS providers are committed to empower, encourage and guide RSAS stakeholders including the
Committee, to develop solutions to increase school attendance in their communities.
Should a disagreement occur, it is the responsibility of all parties to work collaboratively to resolve a
disagreement or dispute. Where a disagreement occurs between committee members that cannot
be resolved, the issue is to be referred out of session to the Chair, supported by the Department of the
Prime Minister and Cabinet, for mediation. The final decision-making power relating to the RSAS and
funding arrangements remains with the RSAS Provider (in conjunction with the Department of the
Prime Minister and Cabinet). However, the RSAS Provider commits to working collaboratively with the
Committee and will seek input and strategies from the Committee wherever possible.

14.

Amendments or variation

These Terms of Reference will be reviewed annually, and amended as needed, with the agreement of the
Parties to the Committee.
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17. Appendix 5: Template – RSAS
Community Attendance Plan

Insert Community Name

Community Attendance Plan 2019
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School name:
School Contact:
RSAS contact:

What is RSAS?
The Remote School Attendance Strategy (RSAS) is a community strategy that
employs local people to bring together families, schools, communities and other
services to design and deliver local solutions to improve school attendance and
engagement.
Families are at the centre of everything RSAS does. Local RSAS teams support
families to take a lead role in their children’s education. They support students to
attend school and fulfil their potential and have access to more opportunities.
RSAS teams help schools to engage with families and learn more about local
cultures and their communities. They also offer a range of activities specific to the
needs of the community.

What does our community want to achieve (GOALS)?
Examples:
• In 2018 attendance was X% by the end of 2019 we want to grow and
improve it to reach X%
• In 2018 XX Students were enrolled in school, by 2018 we want XX children to
be enrolled.
• We want school to be a fun, safe, valuable place, that provides our children
with a quality educations and school to be a place children want to go to
school every day.

School attendance will improve when local people are involved in the solution
and their knowledge and expertise is respected. Change will happen
when everyone works and plans together.
2
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What will RSAS do to help achieve these goals?
RSAS employs a team of around __________ people.
The team is made of up people who do and with a
focus on

The RSAS Governance Committee provides advice
and coordination of RSAS activities/services and
supports everyone to work together. Families,
schools and other service providers are invited to
participate in the Governance committee. The
Governance committee meets _______ times a year.
If you want to get involved, raise an issue or learn
more about RSAS, contact ________.

In our Community, RSAS will focus on delivering:
Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

3
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Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

Activity/item description
What is the menu item you have chosen?
What does it do (see operation framework)?
How can families access it?
What are families responsible for?

4
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What will the Community do to help achieve these goals?
Community members:
Schools:
Other community services:
Families:
Students:

Other information:
Consider:
• When will the community come together to check on progress toward goals?
• Will any events happen throughout the year?
• How will success be measured (and celebrated)?
• How will everyone learn from any issues and how will improvements be
made against the plan?

5
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Community Attendance Planner
RSAS Activities in Insert Community Name
Monday
7.00-8.00

8.00-9.00

9.00-12.00

1.00-3.30

3.30-6.00

6.00-8.00
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Tuesday

Wednesday

Wednesday

Thursday

Friday
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18. Appendix 6: Example Return
to School Plan
Return to Learn: School Attendance Improvement Plan
Name
Year Level
Date of last day of school
Return to school date
Signed (student)
Signed (School support person/
RSAS worker)
Signed
Signed
What do I want to achieve
e.g. become a mechanic, go to uni, become a ranger, open my own business, set a good example for
others in my community and be a leader, or I’m not sure yet but want to keep my options open etc.

Triggers: At school sometimes these things may me upset, angry, bored or make me feel like
leaving school
e.g. When I’m told off for being late, when other students don’t include me, when I feel like I am behind
in class etc.

What are some things I can do to feel better at school?
e.g. I can take a break from class, and go and sit somewhere quiet, seek out my school support person
or RSAS worker etc.
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If my school support person, RSAS worker, teacher or family feel worried about me, we agree they
can do:
e.g. talk to my parents, refer me to a counsellor etc.

My school has agreed to do these things to help me catch up in classes and do well in school
e.g. Agree to give me some one-on-one support to catch up, not punish me for small tings (like being
late or being out of uniform) or for past actions, agree to a part time schedule to transition back
to school, show me patience, understanding and respect as I transition back etc.

My family has agreed to do these things to help me catch up in classes and do well in school
e.g. help me to get a good sleep on school nights, come to parent teacher meetings at the school,
talk to me if they see I am having a bad day or struggling, not let me stay home at the times I am
meant to be at school, encourage me or remind me why school is important.

I have agreed to do these things to help me catch up in classes and do well in school
e.g. I like art class, so will make a commitment to attend these and will also agree to start back with
English or math, I will attend homework club and do the assignments assigned to me, I will follow my
return to school plan (returning three half days a week and building to five half days after one month)
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Return to Learn: One month plan
Week 1
Monday

e.g. Art class (or ½ day)

Tuesday
Wednesday
Thursday
Friday
Week 2
Monday
Tuesday
Wednesday
Thursday
Friday
Week 3
Monday
Tuesday
Wednesday
Thursday
Friday
Week 4
Monday
Tuesday
Wednesday
Thursday
Friday
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